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Key Stage 3 Curriculum Statement  

Enjoyment, engagement, achievement, attainment and  

progress for all 

 

Curriculum History:  

  

The three secondary schools in the Ninestiles Academy Trust follow a collaborative Key Stage 3 curriculum.  

Timeline of events:  

January 2016 – March 

2016  
 Research into ‘Life after Levels’  

 Key Stage 3 development of curriculum and assessment vision for Ninestiles 

Academy Trust  

April 2016 – July 2016   Vision and new curriculum intent shared with all staff across Trust  

 Subject leads set up across the schools  

 Standards criteria and development of curriculum based on ‘developing’, 

‘assured’ and ‘extending’ criteria  

 Collaborative planning for the new schemes begin in September 2016  

 Introduction of mid-term and end of term assessments consistent across the 

Trust  

September 2016   New Key Stage 3 curriculum begins for Year 7 and Year 8  

March 2017   Peer to Peer reviews involving staff and student voice to inform how well 
the new curriculum is embedding and to inform the next steps to further 
improve Planning for Y9 scheme of work  

July 2017   Research into target setting and review of assessment  

September 2017    Year 9 Key Stage 3 in place for the incoming cohort who have experienced 
Y8 new Key Stage 3 curriculum  

 Introduction of end of year targets for all students in Year 7 -9  

 Introduction of knowledge and progress checks   

 Monitoring and tracking of assessment at trust level  

May 2018   Curriculum conference   

June 2018   Focused review of KS3 success  

   

Curriculum Intent:  

 A radical new, research based curriculum for the trust across all schools at Key stage 3 from September 2016 

devised through collaboration between subject experts  

 To promote the enjoyment of and engagement in learning through new experiences for all students 

particularly disadvantaged as well as progress, achievement and attainment  

 To link with the philosophy of the new primary curriculum of mastery and depth in learning  

 To promote collaboration and ownership of the curriculum by teachers  

 To reduce marking and make assessment more effective  

 To widen participation and access to a full range of level 2 qualifications  

 To ensure that students are striving for the highest standards by setting challenging targets from starting 

points. (CSH FFT50; NS FFT5; Lyn FFT 20/5) All learners regardless of their starting points and 

backgrounds will achieve excellence (progress at least in line with others nationally)  

 The curriculum to emphasize and promote the trust values of ‘strength through diversity’,  

 ‘Ambition through Challenge’ and ‘Excellence through Curiosity’  

 A wide curriculum to promote essential, high level personal and social skills for every learner  
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The Curriculum 2017-18  

The schools follow a two-week timetable with 4 x 75 mins per day. The following table indicates the number of 

lessons that each subject has over a two-week period.  

Year 7  Lessons  Year 8  Lessons  Year 9  Lessons  

English  6  English  6  English  6  

Mathematics  6  Mathematics  6  Mathematics  6  

Science  6  Science  6  Science  6  

Geography  2  Geography  2  Geography  2 or 3  

History  2  History  2  History  2  

Religious Education  1  Religious Education  1  Religious Education   1 or 2  

MFL  3  MFL  3  MFL  3  

Art  2  Art  2  Art  2  

Music/Drama  3  Music/Drama  3  Music/Drama  3  

Technology  3  Technology   3  Technology  2  

Computer Science  1  Computer Science  1 or 2  Computer Science   2  

Physical Education  3  Physical Education  3  Physical education  3  

Literacy  1  Literacy  1  Literacy  1  

Aspire  1  Aspire  1  Aspire  1  

Total  40  Total  40  Total  40  

  

The decision for content of the curriculum has been made by subject leaders across the Trust working with 

their teams using the end point of Key Stage 4 and working back to inform what they believe Key Stage 3 will 

look like for their subject. The content in year 7 – 9 has been specifically designed. Curriculum challenge 

increases year on year. Their informed decision will be reviewed as each new GCSE specification 9-1 comes 

on line for their subject.  

The education of the whole child is of paramount importance to us and the ASPIRE curriculum in its broadest 

sense is designed to prepare our students to be the very best they can be as local, national and global citizens 

of the future. Students also develop the knowledge, skills and attributes they need to keep themselves healthy 

and safe, and prepare for life and work in modern Britain. Sessions which the schools include are:   

• Safeguarding  

• Bullying  

• Mental health  

• UNICEF  

• Sexual Exploitation  

• Holocaust  

• Respect for each other: British Values – including democracy, the rule of law, individual liberty, mutual 

respect and tolerance of those of different faiths and beliefs  

• Extremism /Terrorism  

  

Evidence shows that well-delivered programmes have an impact on both academic and nonacademic 

outcomes for students, particularly the most vulnerable and disadvantaged.  
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Target Setting   

All students, in particular disadvantaged and higher ability students have a challenging and aspirational target 

for the end of each academic year. Progress to these targets are tracked and monitored regularly and linked 

and measured against national benchmarks.  

The table below explains how targets will be set. The Key Stage 2 scores apply to reading and mathematics.   

 

 Fischer Family Trust have used scores 

for reading and mathematics as well as 

prior  

contextual knowledge to predict 'the 

most likely' outcome at the end of Y11 

at FFT 50 (national average), 20 (in the 

top 20% national) and 5 (in the top 5% 

national).   

 

One target is set for all students across 

English, mathematics, science, history, 

geography, MFL, RE and ICT. There 

will be no targets set for creative 

subjects at this stage but there is an 

expectation that subjects will baseline 

and will be able to track student 

progress over time with an agreed 

strategy and process which is clear to 

all teachers.   

  

Targets are for guidance only – they are the minimum grade that students should be achieving by the 

end of the year.  

There must be exceptional reasons why targets are lower than the expected. During reviews, targets will not 

be lowered unless there are very good reasons to do so. They can remain unchanged or increased.    

Schools set subject targets which are be rooted in national expectations of progress (FFT 20/5 benchmark) to 

ensure that our students achieve at least in line with other students nationally from their starting 

points.  

The end of KS4 set target is agreed for each student and a path to this end point being mapped back. For 

example a student with a target grade of 9+ is expected to be at 8+ in Y10 and working at E3 in Y7-9  

The 'coloured steps' is an example that if a student is progressing above expectation that they will increase 

their chances of exceeding their target at the end of Y11.  

These targets are linked to effective and consistent good teaching and learning taking place in all subject 

areas.  

    



5 

 

What would my grade look like at GCSE?  

 

  Key Stage 3 Grade  GCSE Grade  

 

EXTENDED  

  

  

ASSURED  

   

 

DEVELOPING  

E3  9  

E2  8  

E1  7  

A3  6  

A2  5  

A1  4  

D3  3  

D2  2  

D1  1  

  

Assessment & Reporting  

All students will complete two formal assessments which are consistent across the Trust during the academic 

year as well as a number of knowledge/progress checks to allow for regular half termly checks. Formal 

assessments will test students’ knowledge of most of the work covered during the academic year. Teachers 

will use these assessments, together with the evidence of all the work that students have completed in class 

and for homework, to report back against the following:  

  

Developing – working towards the expected standard  

Assured – working at the expected standard  

Extended – working at greater depth within the expected standard  

  

Within each standard there are further sub-levels:  

  

D1, A1 and E1 - the student is working at the lower end of the standard  

D2, A2 and E2 - the student is working at the middle part of the standard 

D3, A3 and E3 - the student is working at the upper level of the standard  

  

Reporting to parents will be a minimum of three times a year. If any student is not on track to meet the 

expected standard, the school will work with the student and parents to provide appropriate support and 

intervention.   
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How annual reviews inform improvements to our processes:  

 

Year 1 Annual Review - Findings  Actions from Year 1 review & implementation  

Key Stage 3 content and standards criteria 

review by subject leaders with familiarity of new 

specifications being introduced at GCSE  

English and mathematics have amended and 

updated content for September 2018. Other subjects 

will respond once new GCSE 9-1 are fully embedded  

Staff and student voice of curriculum relating to 
impact of Curriculum at the end of Year 1  
  

Subjects to review relevance of curriculum and 
where possible link to everyday experiences and 
opportunities.  
Embedding the language of assessment in subject 

areas  

Assessment and Reporting impact of Year 1   Targets introduced for all students in Y7-9 for EBacc 

and ICT/RE. Reporting to parents improved with on 

track/not on track for each term against set targets  

Impact of 6 twilights in first year to support 

planning and collaboration across Key Stage 3  

Sept 17 – six twilights across the academic year with 

clear objectives of expectations for what teams 

should/must do and opportunities for including, 

planning, assessments, moderation and sharing 

good practice. Impact of this is evidenced through 

curriculum delivery and in quality of assessments 

produced  

  

As the academic year has evolved there has been further work to improve the monitoring, tracking and 

analysis of the Key Stage 3 data. This has included the development and implementation of a KS3 report card. 

Raising Achievement Meetings have been introduced at Trust to School Principal level and this has been 

replicated at every level in each school  

  

Annual review 2 will take place in Summer 2019 

  

  

 

 



ENGLISH  

Notes 

Red – references (common to all Language and Literature) 
Green – Literature. 
Black normal – paper 1 Language skills. Black italics – paper 2 Language skills. 
Purple – Section B Language papers – Assessment objectives for accuracy (SPAG) 
Blue – Section B Language papers – Assessment objectives for communication  
 

YEAR 7 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Reading  D1 
At the bottom of the level, the student will 
have at least one of the Developing 
descriptors. 

A1 
At the bottom of the level, the student will 
have all of Developing and at least one of the 
Assured descriptors. 

E1 
At the bottom of the level, the student will 
have all of the Developing and Assured 
and at least one of the Extending 
descriptors.  

D2 
Able to identify a few basic features of 
language. 
Able to make simple references with some 
link to the meaning. 
Able to extract a few pieces of relevant 
information and understand the meaning. 
Limited understanding in response to the 
text and task. Limited comments on the 
context/ideas. 
 

A2 
Shows a limited understanding of the effects 
of language. 
Able to use simple references or textual 
details to support explanations. 
Shows a limited ability to identify differences 
and paraphrase.  
Simple, explicit understanding in response to 
the text and task. Simple comments on the 
context/ideas. 

E2 
Shows some understanding of the effects 
of language. 
Able to select some appropriate textual 
detail to support explanations. 
Shows some ability to identify differences 
and make some inferences. 
Supported, relevant understanding in 
response to the text and task. Some 
awareness of context/ideas. 

D3 
At the top of the level, the student will have 
all of the Developing descriptors. 
 
 

A3 
At the top of the level, the student will have all 
of the Developing and Assured descriptors. 

E3 
At the top of the level, the student will have 
all of the Developing, Assured and 
Extending descriptors. 
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YEAR 8 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Reading  D1 
At the bottom of the level, the student will 
have at least one of the Developing 
descriptors. 

A1 
At the bottom of the level, the student will 
have all of Developing and at least one of the 
Assured descriptors. 

E1 
At the bottom of the level, the student will 
have all of the Developing and Assured and 
at least one of the Extending descriptors.  

D2 
Shows a limited understanding of the effects 
of language and structure. 
Able to use simple references or textual 
details to support explanations.  
Shows a limited ability to identify differences 
and paraphrase. 
Simple, explicit understanding in response to 
the text and task. Simple comments on the 
context/ideas. 

A2 
Shows some understanding of the effects of 
language and structure.  
Able to select some appropriate textual 
detail to support explanations.  
Shows some ability to identify differences 
and make some inferences. 
Supported, relevant response to the text and 
task. Some awareness of context/ideas. 

E2 
Consistently shows understanding of the 
effects of language and structure. 
Consistently able to select appropriate 
textual detail, integrated into responses. 
Consistently shows ability to identify 
differences and make some inferences. 
Relevant, structured response to the text 
and task. Some understanding of 
context/ideas with links made to the text.  

D3 
At the top of the level, the student will have 
all of the Developing descriptors. 
 
 

A3 
At the top of the level, the student will have 
all of the Developing and Assured 
descriptors. 

E3 
At the top of the level, the student will have 
all of the Developing, Assured and Extending 
descriptors. 
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YEAR 9 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected progress 
Extending (E1-3) 

E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Reading  D1 
At the bottom of the level, the student will 
have at least one of the Developing 
descriptors. 

A1 
At the bottom of the level, the student will have 
all of Developing and at least one of the 
Assured descriptors. 

E1 
At the bottom of the level, the student will have all 
of the Developing and Assured and at least one of 
the Extending descriptors.  

D2 
Shows a limited understanding of the effects 
of language and structure. 
Shows a limited ability to evaluate the 
effects of writers’ methods on the reader. 
Able to use simple references or textual 
details to support explanations. 
Shows a limited ability to identify differences 
and make some inferences. 
Shows a limited attempt to compare ideas 
and perspectives. Limited comment on 
writers’ methods. 
Supported, relevant response to the text and 
task. Some awareness of context/ideas. 

A2 
Consistently shows understanding of the 
effects of language and structure. 
Shows some ability to evaluate the effects of 
writers’ methods on the reader. 
Consistently able to select appropriate textual 
detail, integrated into responses. 
Consistently shows ability to identify 
differences and make some inferences. 
Some attempt to compare ideas and 
perspectives. Some comment on writers’ 
methods. 
Relevant, structured response to the text and 
task. Some understanding of context/ideas 
with links made to the text. 

E2 
Clear understanding of the effects of language 
and structure. 
Shows a clear ability to evaluate the effects of 
writers’ methods on the reader. 
Able to select a range of relevant textual detail, 
integrated into responses. 
Clear ability to identify differences and make clear 
inferences. 
Clear attempt to compare ideas and 
perspectives. Clear comment on writers’ 
methods. 
Clear and sustained response to the text and task. 
Clear understanding of the context/ideas with 
specific links made to the text. 

D3 
At the top of the level, the student will have 
all of the Developing descriptors. 

A3 
At the top of the level, the student will have all 
of the Developing and Assured descriptors. 

E3 
At the top of the level, the student will have all of 
the Developing, Assured and Extending 
descriptors. 
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YEAR 7 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Writing D1 
At the bottom of the level, the student will 
have at least one of the Developing 
descriptors. 

A1 
At the bottom of the level, the student will 
have all of Developing and at least one of the 
Assured descriptors. 

E1 
At the bottom of the level, the student will 
have all of the Developing and Assured and 
at least one of the Extending descriptors.  

D2 
In creative and transactional writing… 
 
Simple communication of ideas.  
Limited awareness of register, audience 
and purpose. 
Limited vocabulary. 
Limited use of linguistic devices. 
Limited use of structural features. 
One or two ideas simply linked. 
Limited use of paragraphs.  
 
Basic punctuation used with limited 
accuracy.  
Sometimes secure use of sentence 
demarcation.  
Limited range of sentence forms. 
Limited use of Standard English including 
grammar. 
Accurate spelling of high frequency words 
and some correct use of spelling prefixes and 
suffixes.  

A2 
In creative and transactional writing… 
 
Communicates with some success. 
Simple awareness of register, audience and 
purpose. 
Simple vocabulary. 
Simple linguistic devices. 
Simple structural features. 
One or two relevant ideas simply linked. 
Attempts to write in paragraphs. 
 
Basic punctuation used accurately.  
Mostly secure and sometimes accurate use 
of sentence demarcation.  
Simple range of sentence forms. 
Basic use of Standard English including 
grammar. 
Accurate spelling of high and medium 
frequency words and correct use of spelling 
prefixes and suffixes.  
 

E2 
In creative and transactional writing… 
 
Communicates developed ideas with 
increasing success.  
Attempts to match register to audience and 
purpose. 
Begins to vary vocabulary. 
Some use of linguistic devices. 
Attempts to use structural features. 
Some linked and relevant ideas. 
Writes in paragraphs, not always 
appropriately. 
 
Some control of a range of punctuation. 
Sentence demarcation is mostly secure and 
mostly accurate.  
Attempts a variety of sentence forms.  
Uses Standard English. 
Accurate spelling with some attempt at more 
complex words. 

D3 
At the top of the level, the student will have all 
of the Developing descriptors. 

A3 
At the top of the level, the student will have all 
of the Developing and Assured descriptors. 

E3 
At the top of the level, the student will have all 
of the Developing, Assured and Extending 
descriptors. 
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YEAR 8 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within 
expected progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Writing D1 
At the bottom of the level, the student will 
have at least one of the Developing 
descriptors. 

A1 
At the bottom of the level, the student will have all 
of Developing and at least one of the Assured 
descriptors. 

E1 
At the bottom of the level, the student 
will have all of the Developing and 
Assured and at least one of the 
Extending descriptors.  

D2 
In creative and transactional writing… 
 
Communicates with some success. 
Simple awareness of register, audience 
and purpose. 
Simple vocabulary. 
Simple linguistic devices. 
Simple structural features. 
One or two relevant ideas simply linked. 
Attempts to write in paragraphs. 
 
Basic punctuation used accurately.  
Mostly secure and sometimes accurate use 
of sentence demarcation.  
Simple range of sentence forms. 
Basic use of Standard English including 
grammar. 
Accurate spelling of high and medium 
frequency words and correct use of spelling 
prefixes and suffixes.  

A2 
In creative and transactional writing… 
 
Communicates developed ideas with increasing 
success.  
Attempts to match register to audience and 
purpose. 
Begins to vary vocabulary. 
Some use of linguistic devices. 
Attempts to use structural features. 
Some linked and relevant ideas. 
Writes in paragraphs, not always appropriately. 
 
Some control of a range of punctuation. 
Sentence demarcation is mostly secure and 
mostly accurate.  
Attempts a variety of sentence forms.  
Uses Standard English. 
Accurate spelling with some attempt at more 
complex words. 

E2 
In creative and transactional writing… 
 
Communicates developed ideas with 
sustained success. 
Some sustained attempt to match 
register to audience and purpose. 
Conscious and varied use of 
vocabulary. Some use of linguistic 
devices.  
Some use of structural features. 
Increasing variety of linked and 
relevant ideas. 
Some successful use of paragraphs. 
 
Some control of a range of 
punctuation. 
Sentence demarcation is consistently 
secure and consistently accurate.  
Attempts a variety of sentence forms. 
Some use of Standard English. 
Some accurate spelling of more 
complex words. 

D3 
At the top of the level, the student will have 
all of the Developing descriptors. 
 
 
 

A3 
At the top of the level, the student will have all of 
the Developing and Assured descriptors. 

E3 
At the top of the level, the student will 
have all of the Developing, Assured 
and Extending descriptors. 
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YEAR 9 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within 
expected progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Writing D1 
At the bottom of the level, the student will have at 
least one of the Developing descriptors. 

A1 
At the bottom of the level, the student will 
have all of Developing and at least one of the 
Assured descriptors. 

E1 
At the bottom of the level, the student 
will have all of the Developing and 
Assured and at least one of the 
Extending descriptors.  

D2 
In creative and transactional writing… 
 
Communicates developed ideas with increasing 
success.  
Attempts to match register to audience and 
purpose. 
Begins to vary vocabulary. 
Some use of linguistic devices. 
Attempts to use structural features. 
Some linked and relevant ideas. 
Writes in paragraphs, not always appropriately. 
 
Some control of a range of punctuation. 
Sentence demarcation is mostly secure and 
mostly accurate.  
Attempts a variety of sentence forms.  
Uses Standard English. 
Accurate spelling with some attempt at more 
complex words. 
 
 

A2 
In creative and transactional writing… 
 
Communicates developed ideas with 
sustained success. 
Some sustained attempt to match register to 
audience and purpose. 
Conscious and varied use of vocabulary. 
Some use of linguistic devices.  
Some use of structural features. 
Increasing variety of linked and relevant 
ideas. 
Some successful use of paragraphs. 
 
Some control of a range of punctuation. 
Sentence demarcation is consistently 
secure and consistently accurate.  
Attempts a variety of sentence forms. 
Some use of Standard English. 
Some accurate spelling of more complex 
words. 

E2 
In creative and transactional writing… 
 
Communicates clear and increasingly 
sophisticated ideas.  
Register is consistently matched to 
audience and purpose. 
Increasingly sophisticated vocabulary 
clearly chosen for effect. 
A range of increasingly sophisticated 
linguistic devices for effect.  
Effective use of structural features.  
A range of linked ideas. 
Coherent use of paragraphs.  
 
A full range of punctuation used, 
mostly with success. 
Sentence demarcation is consistently 
secure, accurate and varied.  
A variety of sentence forms used for 
effect. 
Secure use of Standard English and 
grammatical structures. 
Accurate spelling including complex 
and irregular words. 

D3 
At the top of the level, the student will have all of 
the Developing descriptors. 
 
 

A3 
At the top of the level, the student will have all 
of the Developing and Assured descriptors. 

E3 
At the top of the level, the student will 
have all of the Developing, Assured 
and Extending descriptors. 

 



13 

 

MATHS 

Year 7 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard  
– applying skills 

D2 - middle part of the standard  
– reason mathematically 

D3 - upper level of the standard  
– independently problem solve and reason 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard  
– developing fluency 

A2 - middle part of the standard  
– reason mathematically 

A3 - upper level of the standard  
– independently problem solve and reason 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard  

– developing fluency 
E2 - middle part of the standard  

– reason mathematically 
E3 - upper level of the standard  

– independently problem solve and reason 

Number 

 Consolidate their numerical and 
mathematical capability from Key Stage 
2. 

 Understand and use place value for 
decimals, measures and integers of any 
size.  Order positive and negative 
integers. 

 Use standard units of length  

 Use the concepts and vocabulary of 
factors (or divisors) and the vocabulary 
of multiples 

 Use the four operations, including formal 
written methods, applied to integers  

 Use square numbers and recognise 
them as a power of 2. 

 Round numbers and measures to an 
appropriate degree of accuracy  

 Use the concepts and vocabulary of 
prime numbers 

 Recognise and use relationships 
between operations, including inverse 
operations. 

 Work interchangeably with simple 
terminating decimals and their 
corresponding fractions (such as 3.5 and 
7/2 ). 

 Consolidate their numerical and 
mathematical capability from Key Stage 2. 

 Understand and use place value for 
decimals, measures and integers of any 
size.  Order positive and negative integers 
and fractions. 

 Use standard units of length and with 
decimal quantities. 

 Use the concepts and vocabulary of factors 
(or divisors) and the vocabulary of multiples 

 Use square numbers and recognise them as 
a power of 2. 

 Round numbers and measures to an 
appropriate degree of accuracy (e.g. to a 
number of decimal places). 

 Use the four operations, including formal 
written methods, applied to integers – both 
positive and negative (addition and 
subtraction only for negative integers) 

 Use the concepts and vocabulary of prime 
numbers 

 Recognise and use relationships between 
operations, including inverse operations. 

 Work interchangeably with simple 
terminating decimals and their 
corresponding fractions (such as 3.5 and 7/2 
). 

 Consolidate their numerical and 
mathematical capability from Key Stage 2. 

 Understand and use place value for 
decimals, measures and integers of any 
size.  Order positive and negative integers 
and fractions, with mixed representations 

 Use standard units of length and with 
decimal quantities. Convert between metric 
and common imperial measures 

 Problem solve and use the concepts and 
vocabulary of factors (or divisors) and the 
vocabulary of multiples. 

 Use square numbers and recognise them as 
a power of 2.  

 Round numbers and measures to an 
appropriate degree of accuracy (e.g. to a 
number of decimal places and significant 
figures) 

 Use the four operations, including formal 
written methods, applied to integers and 
decimals– both positive and negative 
(addition and subtraction only for negative 
integers) 

 Use the concepts and vocabulary of prime 
numbers, recognise the nature of primes as 
denominators in fractions 

 Recognise and use relationships between 
operations, including inverse operations. 

 Work interchangeably with simple 
terminating decimals and their 
corresponding fractions (such as 3.5 and 7/2 
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).  Understand the concept of irrational 
numbers. 

Algebra 

 Substitute numerical values into 
formulae in words 

 Work with coordinates in all four 
quadrants. 

 Generate terms of a sequence from a 
term-to-term rule. 

 Substitute numerical values into formulae 
and expressions. 

 Work with coordinates in all four quadrants. 

 Generate terms of a sequence from either a 
term-to-term or a position-to-term rule. 

 Substitute numerical values into formulae 
and expressions. 

 Work with coordinates in all four quadrants. 

 Generate terms of a arithmetic and 
geometric sequence from either a term-to-
term or a position-to-term rule.   

Ratio, 
Proportion 

and rates of 
change 

 Change freely between related standard 
units (e.g. time, length and mass). 

 Express one quantity as a fraction of 
another, where the fraction is less than 
1. 

 Solve problems involving simple direct 
proportion. 

 Change freely between related standard 
units (e.g. time, length and mass). 

 Express one quantity as a fraction of 
another, where the fraction is less than 1. 

 Solve problems involving direct proportion. 

 Use compound units such as speed. 

 Change freely between related standard 
units (e.g. time, length and mass). 

 Express one quantity as a fraction of 
another, where the fraction is less than 1, 
where it is greater than 1 

 Solve problems involving direct proportion. 

 Use compound units such as speed and 
density. 

Geometry 
and 

Measures 

 Calculate and solve problems involving 
perimeters of 2-D (rectilinear) shapes. 

 Use language and properties precisely to 
analyse 2-D and 3-D shapes. 

 Identify line symmetry in 2-D shapes. 

 Draw and measure line segments and 
angles in geometric figures. 

 Identify properties, and describe the 
results, of translations applied to given 
figures (no vectors). 

 Use the properties of faces, surfaces, 
edges and vertices of cubes and cuboids 
to solve problems in 3-D. 

 Derive and illustrate properties of 
triangles and quadrilaterals, (e.g. equal 
lengths and angles) using appropriate 
language and technologies 

 Calculate and solve problems involving 
perimeters of 2-D (rectilinear) shapes. 

 Use language and properties precisely to 
analyse 2-D and 3-D shapes. 

 Identify line symmetry in 2-D shapes. 

 Draw and measure line segments and 
angles in geometric figures. 

 Apply the properties of angles at a point, 
angles at a point on a straight line and 
vertically opposite angles. 

 Begin to reason deductively in geometry. 

 Identify properties, and describe the results, 
of translations applied to given figures (no 
vectors). 

 Use the properties of faces, surfaces, edges 
and vertices of cubes and cuboids to solve 
problems in 3-D. 

 Derive and illustrate properties of triangles 
and quadrilaterals, (e.g. equal lengths and 
angles) using appropriate language and 
technologies 

 Identify properties, and describe the results, 
of reflections applied to given figures. 

 Solve problems involving perimeters of 2-D 
(rectilinear) shapes, using efficient strategies 

 Use language and properties precisely to 
analyse 2-D and 3-D shapes. 

 Identify line symmetry in 2-D shapes, planes 
of symmetry in 3D shapes 

 Draw and measure line segments and 
angles in geometric figures. 

 Begin to reason deductively in geometry by 
applying the properties of angles at a point, 
angles at a point on a straight line and 
vertically opposite angles. 

 Identify properties, and describe the results, 
of translations applied to given figures 
introduction to vectors 

 Independently use the properties of faces, 
surfaces, edges and vertices of cubes and 
cuboids to solve problems in 3-D. 

 Derive and illustrate properties of triangles 
and quadrilaterals, (e.g. equal lengths and 
angles) using appropriate language and 
technologies 

 Identify properties, and describe the results, 
of reflections applied to given figures on a 
coordinate grid 
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Probability 

 Record, describe and analyse the 
frequency of outcomes of simple 
probability experiments involving 
randomness, fairness, equally and 
unequally likely outcomes. 

 Record, describe and analyse the frequency 
of outcomes of simple probability 
experiments involving randomness, fairness, 
equally and unequally likely outcomes, using 
appropriate language and the 0-1 probability 
scale. 

 Record, describe and analyse the frequency 
of outcomes of simple probability 
experiments involving randomness, fairness, 
equally and unequally likely outcomes, using 
appropriate language and the 0-1 probability 
scale. 

Statistics 

 Construct and interpret tables, charts 
and diagrams including pictograms for 
categorical data. 

 Construct and interpret bar charts for 
categorical data. 

 Construct and interpret tables, charts and 
diagrams including pictograms for 
categorical data. 

 Construct and interpret bar charts for 
categorical data. 

 Construct and interpret pie charts for 
categorical data.. 

 Construct and interpret tables, charts and 
diagrams including pictograms for 
categorical data. 

 Construct and interpret bar charts for 
categorical data. 

 Construct and interpret pie charts for 
categorical data. 

 Draw stem and leaf diagrams for integer and 
decimal data. 
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Year 8 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard  
– applying skills 

D2 - middle part of the standard  
– reason mathematically 

D3 - upper level of the standard  
– independently problem solve and reason 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard  
– developing fluency 

A2 - middle part of the standard  
– reason mathematically 

A3 - upper level of the standard  
– independently problem solve and reason 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard  

– developing fluency 
E2 - middle part of the standard  

– reason mathematically 
E3 - upper level of the standard  

– independently problem solve and reason 

Number 

 Consolidate their numerical and 
mathematical capability from Key Stage 
2. 

 Understand and use place value for 
decimals, measures and integers of any 
size.  Order positive and negative 
integers and fractions. 

 Use standard units of length and with 
decimal quantities. 

 Use the concepts and vocabulary of 
factors (or divisors) and the vocabulary of 
multiples 

 Use square numbers and recognise them 
as a power of 2. 

 Round numbers and measures to an 
appropriate degree of accuracy (e.g. to a 
number of decimal places). 

 Use the four operations, including formal 
written methods, applied to integers – 
both positive and negative (addition and 
subtraction only for negative integers) 

 Use the concepts and vocabulary of 
prime numbers 

 Recognise and use relationships 
between operations, including inverse 
operations. 

 Work interchangeably with simple 
terminating decimals and their 
corresponding fractions (such as 3.5 and 
7/2 ). 

 Use the concepts and vocabulary of common 
factors and common multiples. 

 Use the four operations applied to integers 
(including formal written methods), both 
positive and negative. 

 Define a percentage as ‘a number of parts 
per hundred’. 

 Interpret percentages and percentage 
changes as fractions or decimals 

 Interpret fractions as operators. 

 Use standard units of time, money and other 
measures, including with decimal quantities. 

 Understand and use priority of operations 
including brackets and powers 

 Recognise powers of 2, 3, 4 and 5. 

 Interpret percentages as operators. 

 Use the four operations, applied to proper 
and improper fractions, and mixed numbers. 

 Work interchangeably with terminating 
decimals and their corresponding fractions 
(such as 3.5 and 7 2 or 0.375 and 3/8 ) 

 

 Use common factors and common multiples 
in the context of problem solving 

 Use the four operations with real numbers 

 Introduce ‘reverse’ percentages – finding 
the original after an increase/decrease 

 Use standard units of all measures and 
convert between them. 

 Know and use the standard metric/imperial 
measures for capacity, length and mass. 

 Use the order of operations with quotient 
calculations, powers of any size and 
multiple operations. 

 Introduce recurring decimals and their 
fraction equivalents (simple) 

 Introduce the concept of rational and 
irrational numbers. 

 Round numbers and measures to different 
degrees of accuracy and explain the 
appropriateness of their chosen rounding. 
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Algebra 

 Substitute numerical values into formulae 
and expressions. 

 Work with coordinates in all four 
quadrants. 

 Generate terms of a sequence from 
either a term-to-term or a position-to-term 
rule. 

 Substitute numerical values into formulae 
and expressions, including scientific 
formulae. 

 Use and interpret algebraic notation 

 Simplify and manipulate algebraic 
expressions to maintain equivalence 

 Draw straight line graphs from their formulae 

 Understand and use standard mathematical 
formulae. 

 Use algebraic methods to solve linear 
equations in one variable 

 Recognise arithmetic sequences and find the 
nth term 

 Substitute numerical values into formulae 
and expressions, including scientific 
formulae which involve indices 

 Simplify and manipulate algebraic 
expressions to maintain equivalence, 
multiplying an algebraic term over a 
bracket. 

 Find the gradient at a point and between 
points. 

 Find the midpoint of a line segment 

 Understand and begin to derive standard 
mathematical formulae 

 Use algebraic methods to solve linear 
equations in one variable where the 
unknown appears on both sides of the 
equation. 

 Begin to generate terms of a sequence from 
a quadratic position-to-term rule 

Ratio, 
Proportion 

and rates of 
change 

 Change freely between related standard 
units (e.g. time, length and mass). 

 Express one quantity as a fraction of 
another, where the fraction is less than 1. 

 Solve problems involving direct 
proportion. 

 Use compound units such as speed. 

 Find approximate solutions to contextual 
problems from given graphs of a variety of 
functions. 

 Use ratio notation, including reduction to 
simplest form. 

 Divide a given quantity into two parts in a 
given part:part or part:whole ratio. 

 Express the division of a quantity into two 
parts as a ratio. 

 Solve problems involving percentage 
change, including percentage increase and 
decrease 

 Find approximate solutions to contextual 
problems from their own generated graphs 
of a variety of functions. 

 Use ratio notation, including reduction to 
simplest form, including the unit ratios 1:m 
or n:1 

 Combine ratios, i.e. given A:B and B:C state 
A:C 

 Divide a given quantity into multiple  parts in 
order solve problems in context 

 Solve problems involving percentage 
change, including reversing percentage 
increase and decrease 

Geometry 
and 

Measures 

 Calculate and solve problems involving 
perimeters of 2-D (rectilinear) shapes. 

 Use language and properties precisely to 
analyse 2-D and 3-D shapes. 

 Identify line symmetry in 2-D shapes. 

 Draw and measure line segments and 
angles in geometric figures. 

 Apply the properties of angles at a point, 
angles at a point on a straight line and 
vertically opposite angles. 

 Begin to reason deductively in geometry. 

 Describe, sketch and draw using 
conventional terms and notations: points, 
lines, parallel lines, perpendicular lines, right 
angles, regular polygons and other polygons 
that are reflectively and rotationally 
symmetric. 

 Derive and use the sum of angles in a 
triangle and use it to deduce the angle sum 
in any polygon, and to derive properties of 
regular polygons. 

 Identify properties, and describe the results, 
of rotations applied to given figures 

 Construct mathematically similar shapes by 
using the concept of enlargement 

 Use their wider knowledge of angle rules to 
problem solve with polygons.  Including 
given interior angle prove or disprove 
whether it belongs to a regular polygon. 

 Use knowledge of area to find the area of 
compound shapes 

 Use given areas, perimeters and volumes 
to find missing lengths in shapes (including 
the radius) 
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 Identify properties, and describe the 
results, of translations applied to given 
figures (no vectors). 

 Use the properties of faces, surfaces, 
edges and vertices of cubes and cuboids 
to solve problems in 3-D. 

 Derive and illustrate properties of 
triangles and quadrilaterals, (e.g. equal 
lengths and angles) using appropriate 
language and technologies 

 Identify properties, and describe the 
results, of reflections applied to given 
figures. 

 Derive and apply formulae to calculate and 
solve problems involving: perimeter and area 
of triangles, parallelograms, trapezia and 
volume of cuboids (including cubes). 

 Interpret scale drawings. 

 Derive and use the standard ruler and 
compass constructions (perpendicular 
bisector of a line segment, constructing a 
perpendicular to a given line from/at a given 
point and bisecting a given angle) 

 Construct similar shapes by enlargement, 
with and without coordinate grids. 

 Interpret scale drawings, which include a 
change of units when problem solving 

 Derive and use the standard ruler and 
compass constructions (perpendicular 
bisector of a line segment, constructing a 
perpendicular to a given line from/at a given 
point and bisecting a given angle) 

 Construct similar shapes by enlargement, 
with and without coordinate grids. 

Probability 

 Record, describe and analyse the 
frequency of outcomes of simple 
probability experiments involving 
randomness, fairness, equally and 
unequally likely outcomes, using 
appropriate language and the 0-1 
probability scale. 

 Understand that the probabilities of all 
possible outcomes sum to 1. 

 use the 0-1 probability scale where  an 
impossible event is 0, and of a certain event 
is 1. 

 Use the probability scale to order the 
probability of events (use equivalent 
fractions – common denominators) 

Statistics 

 Construct and interpret tables, charts and 
diagrams including pictograms for 
categorical data. 

 Construct and interpret bar charts for 
categorical data. 

 Construct and interpret pie charts for 
categorical data.. 

 describe, interpret and compare a range of 
graphical representations involving discrete, 
continuous and grouped, data. 

 Describe, interpret and compare observed 
distributions of a single variable through 
appropriate measures of central tendency 
(mean, mode, median) and spread (range). 

 

 describe simple mathematical relationships 
between two variables that can be seen in 
the data derived from students’ own 
experiments or observations  

 Investigate efficient ways to find the 
averages from data provided in a table 
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Year 9 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard  
– applying skills 

D2 - middle part of the standard  
– reason mathematically 

D3 - upper level of the standard  
– independently problem solve and reason 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard  
– developing fluency 

A2 - middle part of the standard  
– reason mathematically 

A3 - upper level of the standard  
– independently problem solve and reason 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard  

– developing fluency 
E2 - middle part of the standard  

– reason mathematically 
E3 - upper level of the standard  

– independently problem solve and reason 

Number 

 Use the concepts and vocabulary of 
common factors and common multiples. 

 Use the four operations applied to 
integers (including formal written 
methods), both positive and negative. 

 Define a percentage as ‘a number of 
parts per hundred’. 

 Interpret percentages and percentage 
changes as fractions or decimals 

 Interpret fractions as operators. 

 Interpret fractions as operators. 

 Use standard units of time, money and 
other measures, including with decimal 
quantities. 

 Understand and use priority of operations 
including brackets and powers 

 Recognise powers of 2, 3, 4 and 5. 

 Interpret percentages as operators. 

 Use the four operations, applied to proper 
and improper fractions, and mixed 
numbers. 

 Work interchangeably with terminating 
decimals and their corresponding 
fractions (such as 3.5 and 7 2 or 0.375 
and 3/8 ) 

 Use approximation through rounding to 
estimate answers. 

 Solve problems involving percentage 
change, including simple interest in financial 
mathematics. 

 Use the concepts and vocabulary of highest 
common factor, lowest common multiple, 
prime factorisation, including using product 
notation and the unique factorisation 
property. 

 Use integer powers and associated real roots 
(square, cube and higher). 

 Round numbers and measures to an 
appropriate degree of accuracy (e.g. to a 
number of significant figures). 

 Use the four operations, including formal 
written methods, applied to proper and 
improper fractions, and mixed numbers. 

 Know and use the index rules for 
multiplication and division 

 Interpret numbers written in standard index 
form 

 

 Solve problems that are effected by bounds 
of measures  

 Understand the impact of rounding too 
quickly during calculations.   

 Solve problems that involve repeated 
percentage increase or decrease using 
multipliers 

 Use BIDMAS to work out calculations, 
awareness and implications of + and – 
calculations only and X and ÷ 

 Unit pricing and best buys reasoning and 
justifying their final solutions 

 Solve problems involving mixed fractions 
when adding and subtracting fractions, 
using efficient methods 

 Multiply and divide mixed fractions.   

 Solve problems that involve all four 
operations with all types of fractions 

 Extend the use of index numbers to include 
powers and roots 

 Work with numbers in standard form, 
remaining in standard throughout. 

 

Algebra 

 Substitute numerical values into formulae 
and expressions, including scientific 
formulae. 

 Use and interpret algebraic notation 

 Simplify and manipulate algebraic 
expressions to maintain equivalence 

 Use algebraic methods to solve linear 
equations in one variable (including all forms 
that require rearrangement). 

 Rearrange formulae to change the subject. 

 Simplify and manipulate algebraic 
expressions to maintain equivalence by 
taking out common factors. 

 Use algebraic methods to solve problems 
that can generate linear equations in one 
variable  

 Rearrange formulae to change the subject 
where the subject appears more than once. 
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 Understand and use standard 
mathematical formulae. 

 Use algebraic methods to solve linear 
equations in one variable 

 Recognise arithmetic sequences and find 
the nth term 

 Recognise, sketch and produce graphs of 
linear functions of one variable with 
appropriate scaling, using equations in x and 
y and the Cartesian plane. 

 Calculate and interpret gradients and 
intercepts of graphs of linear equations 
numerically, graphically and algebraically. 

 Recognise geometric sequences and 
appreciate other sequences that arise. 

 Use and interpret algebraic notation 

 Simplify and manipulate algebraic 
expressions to maintain equivalence by 
expanding products of two binomials. 

 Simplify and manipulate algebraic 
expressions to maintain equivalence by 
taking out common factors. 

 Recognise, sketch and produce graphs of 
linear and simple quadratic functions of one 
variable with appropriate scaling, using 
equations in x and y and the Cartesian 
plane. 

 Calculate and interpret gradients and 
intercepts of graphs of linear equations, at 
points and for line segments numerically, 
graphically and algebraically. 

 Generate geometric sequences and find 
simple position to term rules. 

  Simplify and manipulate algebraic 
expressions to maintain equivalence by 
expanding products of two or more 
binomials. 

Ratio, 
Proportion 
and rates 
of change 

 Find approximate solutions to contextual 
problems from given graphs of a variety 
of functions. 

 Use ratio notation, including reduction to 
simplest form. 

 Divide a given quantity into two parts in a 
given part:part or part:whole ratio. 

 Express the division of a quantity into two 
parts as a ratio. 

 Solve problems involving percentage 
change, including percentage increase 
and decrease 

 Use compound measures such as unit 
pricing to solve problems. 

 Use scale factors, scale diagrams and maps 

 Problem solve with percentages where the 
original amount has to be fond after repeated 
increase and decrease. 

 
 

 Use graphs involving speed, distance and 
time – appreciating the line as the ‘rate of 
change of…..’ 

 Problem solve with ratios expressed in part 
: part and those expressed as fractions and 
as percentages 

 Find the resultant single multiplier after a 
series of percentage increases and 
decreases 

 

Geometry 
and 

Measures 

 Describe, sketch and draw using 
conventional terms and notations: points, 
lines, parallel lines, perpendicular lines, 
right angles, regular polygons and other 
polygons that are reflectively and 
rotationally symmetric. 

 Derive and use the sum of angles in a 
triangle and use it to deduce the angle 
sum in any polygon, and to derive 
properties of regular polygons. 

 Identify properties, and describe the 
results, of rotations applied to given 
figures 

 Calculate and solve problems involving 
perimeters of 2-D shapes (including circles) 
and areas of circles. 

 Understand and use the relationship between 
parallel lines and alternate and 
corresponding angles. 

 Construct mathematically similar shapes by 
using the concept of enlargement 

 Use their wider knowledge of angle rules to 
problem solve with polygons.  Including given 
interior angle prove or disprove whether it 
belongs to a regular polygon. 

 Calculate and solve problems involving 
perimeters of 2-D shapes including circles, 
sectors and arcs  

 Use knowledge of all area formulae to solve 
problems involving compound shapes 

 Find missing lengths when problem solving 
with area and perimeter 

 Use the relationship between parallel lines 
and alternate and corresponding angles in 
order to prove relationships 

 Derive and use the standard ruler and 
compass constructions (perpendicular 
bisector of a line segment, constructing a 
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 Derive and apply formulae to calculate 
and solve problems involving: perimeter 
and area of triangles, parallelograms, 
trapezia and volume of cuboids (including 
cubes). 

 Interpret scale drawings. 

 Derive and use the standard ruler and 
compass constructions (perpendicular 
bisector of a line segment, constructing a 
perpendicular to a given line from/at a 
given point and bisecting a given angle) 

 Construct similar shapes by enlargement, 
with and without coordinate grids. 

 Use knowledge of area to find the area of 
compound shapes 

 Use given areas, perimeters and volumes to 
find missing lengths in shapes (including the 
radius) 

 Interpret scale drawings, which include a 
change of units when problem solving 

 use Pythagoras’ Theorem and trigonometric 
ratios in similar triangles to solve problems 
involving right-angled triangles 

 Derive and use the standard ruler and 
compass constructions (perpendicular 
bisector of a line segment, constructing a 
perpendicular to a given line from/at a given 
point and bisecting a given angle) in order to 
find simple Loci solutions 

perpendicular to a given line from/at a given 
point and bisecting a given angle) in order 
to solve loci problems involving more than 
one construction 

 apply angle facts, triangle congruence, 
similarity and properties of quadrilaterals to 
derive results about angles and sides, 
including Pythagoras’ Theorem, and use 
known results to obtain simple proofs 

 

Probability 

 Understand that the probabilities of all 
possible outcomes sum to 1. 

 Generate theoretical sample spaces for 
single and combined events with equally 
likely, mutually exclusive outcomes and use 
these to calculate theoretical probabilities. 

 Use Venn diagrams to aid solving simple 
probability problems 

 Start to appreciate the differences between 
independent, dependent and mutually 
exclusive events 

 Use a Venn diagram to solve more complex 
problems 

Statistics 

 Describe, interpret and compare 
observed distributions of a single variable 
through appropriate measures of central 
tendency (mean, mode, median) and 
spread (range). 

 Describe simple mathematical relationships 
between two variables (bivariate data) in 
observational and experimental contexts and 
illustrate using scatter graphs. 

 Use the simple mathematical relationships 
between two variables (bivariate data) in 
observational and experimental contexts 
and illustrate using scatter graphs. 

 Know and explain the limits of any 
inferences made from statistical diagrams – 
Scatter diagrams. 
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SCIENCE 

YEAR 7 
 
 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Cells 
 
GCSE links: prokaryotes 
and eukaryotes, 
magnification calculation 

D1  

 Identify a plant and animal cell 

 State the function of a microscope 
 
 

A1 

 Compare and contrast an animal and 
plant cell 

 Give the functions of an animal and 
plant cell 

 

E1 

 Evaluate different types of microscopes 

D2 

 Name parts of the cells 
 
 
 

A2 

 Explain how a palisade cell is adapted 
for photosynthesis 

 To safely prepare a microscope slide 
(onion skin)  

 

E2 

 Use the magnification calculation 
magnification = image / real size 

D3 

 Name some specialised cells 

 State differences between an animal 
and plant cell 

 
 
 

A3 

 Use a microscope to observe and 
sketch an onion cell  

 Explain how a specialised cell is 
adapted for its function  

 

E3 

 Transpose the magnification calculation 

 Use prokaryote and eukaryote when 
comparing cells 

Chemistry  D1 

 Know that all matter is made of atoms 

 Use a Bunsen burner safely.  
 

A1 

 Remember the names and symbols of 
some common compound and identify 
the elements that they are made from. 

 Identify the sub atomic particles that 
make up an atom. 

 

E1 

 Explain in terms of elements and 
compound what happens when 
magnesium burns. 

 Draw particle diagrams for simple 
compounds, elements and mixtures. 

 

D2 

 Know that he periodic table shows all 
the different types of atoms and that we 
call them elements. 

 Describe how to separate iron and 
sulphur. 

 

A2 

 Identify Elements compound and 
mixture from particle diagrams. 

 Describe the reaction when burning 
magnesium. 

 

E2 

 Be able to use the periodic table to 
work out the amount of sub atomic 
particles for different atoms. 

 Explain why it is easier to separate 
mixtures rather than compounds. 
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D3 

 Know that compounds are 2 or more 
different elements joined together. 

 Remember the names and symbols of 
some common elements 

A3 

 Explain why it is E/C/M from particle 
diagrams. 

 Know the mass and charge of each sub 
atomic particles. 

E3 

 Identify and explain what an isotope is, 
in terms of subatomic particles. 

D1 

 Give examples of solids liquids and 
gases 

 Recall some difference between S/L/G 
 

A1 

 Describe  how particles are arranged in 
S/L/G 

 Link changes of state to heating and 
cooling. 

E1 

 Link the properties of S/L/G to the 
arrangement of their particles. 

 Explain some factors that can affect 
diffusion. 

D2 

 Describe some properties of S/L/G 
 
 
 

A2 

 Describe what happens in diffusion  

 Describe  an experiment that shows 
thermal expansion 

 

E2 

 Explain using idea of particles how/ why 
S/L/G expand at different rates. 

D3 

 Identify S/L/G from particle diagrams 

 Identify the changes of state. 
 

A3 

 Explain how particles make substances 
expand when they get hot. 

 Give examples of diffusion. 

E3 

 Explain in terms of energy and particle 
movement what is happening to the 
particles as the states are changed. 

Forces  
 
Floating and sinking 
experiment 
 
 
Air resistance 
experiment 
 
 
Friction experiment 
 
 
Working out of Speed 
 
 
Newtons first Law 
 
 
Moments Experiment 
 

D1 

 Remember some types of force. 

 Describe some examples of forces in 
action. 

 Describe how to reduce friction. 

A1 

 Explain how to work out the resultant 
force. 

 Explain some methods of reducing air 
resistance and friction. 

 Explain some methods of reducing the 
impact force of a collision. 

E1 

 Link resultant forces and acceleration. 

 Link friction, air resistance and motion. 
 

D2 

 Describe how to reduce or increase air 
resistance. 

 Describe some car safety features. 

 Remember some units of speed, 
distance and time 

 

A2 

 Explain the shape of a distance time 
graph. 

 Explain the difference between mass 
and weight. 

E2 

 Link distance, time, speed and 
acceleration using graphs. 
 

D3  

 Describe your weight on other planets 

 Describe how to reduce pressure. 

 Describe an experiment that 
investigated floating. 

 

A3 

 Explain how to balance a beam. 

 Explain why some objects float. 

 Explain the difference between force 
and weight. 

E3 

 Link gravity, mass, weight, density and 
floating, 
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Organs  D1 

 Identify the different senses 

 Identify some basic organs in the body 
 
 
 

A1 

 Identify organs in specific organ 
systems 

 Describe how muscles work and 
explain antagonistic pairs 

E1 

 Explain the adaptations of the different 
blood vessels 

D2 

 Match the jobs to the organs 

 Know that cells make tissues and 
tissues make organs 

 
 
 
 

A2 

 Explain how organs in a system work 
together to carry out the system’s 
function 

 Describe the direction of blood flow 
through the heart 

E2 

 Evaluate the treatments for coronary 
heart diseases 

 Explain the role of enzymes in digestion 

 Link the adaptations of alveoli for gas 
exchange 

D3 

 Identify the sense organs and link them 
to their stimuli 

 
 
 
 

A3 

 Label the chambers of the heart and 
main blood vessels. 

 Explain the function of the digestive 
organs. 

 Safely carry out a heart dissection and 
identify the chambers. 

E3 

 Evaluate the limitations of using the bell 
jar for modelling the lungs. 

 Compare and contrast voluntary and 
involuntary nervous reactions. 

Reproduction  D1 

 Know male and female reproductive 
organs 

 Identify the changes that happen in 
puberty 

 
 

A1 

 Describe the function of the parts of the 
male and female reproductive system. 

E1 

 Explain why pregnancy is more or less 
likely at certain stages of the menstrual 
cycle. 

D2 

 Label the male and female reproductive 
organs 

 Know what is meant by the term 
gamete 

 State the male and female sex cells in 
plants and animals 

 
 

A2 

 Describe causes of low fertility in male 
and female reproductive system 

 Describe how organisms reproduce 
asexually 

 Identify parts of the flower and link their 
structure to their function 

E2 

 Evaluate the advantages and 
disadvantages of plant cloning  

 Compare and contrast the structures of 
wind pollinated and insect pollinated 
plants. 

 Evaluate methods of contraception and 
fertility treatment. 

D3 

 Know what is meant by sexual and 
asexual reproduction 

 
 

A3 

 Suggest how a plant carried out seed 
dispersal based on the features of its 
fruit or seed. 

E3 

 Develop an argument why specific plant 
structure increases the likelihood of 
successful production of offspring. 
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Separating  D1 

 Remember the terms Soluble, 
insoluble, solvent, solute and solution. 

 Know what the word dissolving means. 

A1 

 Describe the terms Soluble, insoluble, 
solvent, solute and solution. 

 Describe some factors that Affect 
dissolving. 

E1 

 Explain what a solution is in terms of 
particles. 

 Explain dissolving in terms of particles. 

 Explain the solubility of different inks on 
a chromatograph. 

D2 

 Recall the processes of evaporation 
and condensation.  

 Know that water boils at 100C 
 

A2 

 Explain why some factors affect 
dissolving. 

 Explain how filtration separates 
insoluble solids from a liquid. 

E2 

 Explain Distillation in terms of boing 
points, condensation, evaporation and 
particles. 

 

D3 

 Describe experiments 
(chromatography/distillation/filtration) 

 
 

A3 

 Explain the processes of condensation 
and evaporation in terms of particles. 

 Explain how chromatography separates 
different colours. 

E3 

 Work out Rf values for chromatographs 

 Interpret graphs to identify pure 
substances 

Space  
 
Science Fair project  
How Science works  

D1 

 State some objects in the night sky 
 
 

A1 

 Describe some different ways to 
explore space and compare space 
exploration methods. 

 

E1 

 Compare the relative sizes and 
distances of objects in space with an 
understanding of scale. 

 

D2 

 Name objects in the Solar System 
including the planets. Place some 
objects in size order. 

A2  

 Describe the structure of the universe 
and how objects in the Solar System 
are arranged with similarities and 
differences between the planets. 

 

E2 

 Compare space exploration methods. 

 Consider why Governments should 
fund space exploration. 

D3 

 Describe some objects you can see in 
the night sky and some you cannot 
without specialised equipment. 

 Explain why we have day and night, 
seasonal changes phases of the moon 
and total eclipses 

 

A3 

 Understand that stars go through 
different stages over time. Explain how 
the Earth’s tilt is vital for our seasons 
and consider what happens at the 
Poles. 

 Analyse data to understand conditions 
on planets such as length of day and 
year and likely temperature. 

 

E3 

 Explain the life cycle of stars of different 
sizes and the impact changes in our 
sun will one day have on the solar 
system. 

 

Waves  
 
 

D1  

 Describe the use of infrasound and 
ultrasound 

 State the properties of visible light 
 
 

A1 

 Describe how light allows us to see 

 Draw waves of different amplitudes and 
frequencies 

 

E1 

 Explain the difference between 
longitudinal and transverse waves 
using models 
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 Conduct reflection experiment 
independently and evaluate the 
reliability of the results. 

D2 

 State how pitch can be changed 

 Define sound as a wave and state 
some it’s features. 

 Make observations about how light 
refracts. 

 
 
 
 

A2 

 Investigate how the pitch of sound is 
related to oscillations 

 Define what refraction is, and attempt to 
explain what happens 

 Use models to explain longitudinal and 
transverse waves 

 Investigate how a telescope works and 
attempt to relate to refraction 

 

E2 

 Use models to explain how refraction 
occurs and relate to real life examples 

 Explain using ideas about lenses, 
refraction and experimental data how 
telescopes work 

D3 

 State the two wave speed calculations 

 Define the difference between 
longitudinal and transverse waves. 
Label waves correctly. 

 Complete simple calculations with 
guidance and not involving changing 
units. 

A3 

 Analyse the different uses of infrasound 
and ultrasound and justify the 
importance of waves in everyday life. 

 Complete calculations involving 
changing units independently 

E3 

 Relate properties of sound to how 
sound waves can be transferred more 
efficiently using experimental data 

 Complete equations involving changing 
units and standard form with limited 
guidance 
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Year 8 
 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Evolution 1 and 2 
 
GCSE links: Variation, 
fossils, evolution and 
extinction 

D1  

 Describe the types of adaptations that 
animals have. 

 Name the process by which organisms 
evolve. 

 
 

A1  

 To give examples of some animals 
and list their adaptations. Explain how 
these help the animal to survive. 

 Describe some factors that may lead 
to extinction (link to dinosaurs). 

 To discover who Darwin was and what 
he discovered. 

 
 

E1 

 Describe the evidence for human 
evolution based on stone tools. 

 Explain how natural selection leads to 
evolution. 

 

D2 

 State that organisms have changed 
over time, giving examples. 

 
 

A2 

 Describe the process of natural 
selection and survival of the fittest. 

 Describe how organisms evolve over 
time. 

 

E2 

 Extract information from scientific text 
about a possible theory for dinosaur 
extinction.  

 Create an evolutionary family tree, 
giving justification for the route chosen 
in the tree. 

 
 
 

D3 

 State what is meant by the term 
extinct. 

 State the differences between the 
ancestry of apes and humans. 

 
 
 

A3 

 Describe the evidence (fossils) that 
Darwin used to develop his theory of 
natural selection. 

 To explain how Darwin’s theory 
applies to different species. 

E3 

 Evaluate the reasons for an animal 
becoming extinct. 

 Evaluate the impact Darwins theory 
had at the time it was published vs. 
today. 

 Link evolution to predictions for the 
future. 

Climate Change 
 
Pupils will investigate 
the effect of acid rain in 
different sized pieces of 
marble chips. 
 

D1 

  

 Describe what acid rain is 

 Identify the names of the 3 main 
greenhouse gases 

 
 

A1- 

 Explain what causes acid rain and the 
impact it has on our environment. 

 Describe the greenhouse effect 

 Create a leaflet on the greenhouse 
effect and its effects on the 
environment. 

 

E1-  

 Analyse problems associated with acid 
rain caused when sulphur dioxide 
dissolves in rain water. 
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Pupils to create a 
presentation showing 
the changes to the 
ozone layer 
 
How Science Works 

D2-  
 

 Describe the ozone layer. 

 Create a poster on the ozone layer 
and its effects on the environment. 

 

A2-  
 

 Explain some of the naturally 
occurring processes which help 
reduce climate change. 

 

E2-  
 

 Analyse the causes and 
consequences of global warming 

 

D3- 
 

 Describe some ways in which humans 
are making climate change worse. 

 
 
 
 

A3- 
 

 Explain what has caused the changes 
to the ozone layer? 

 Pupils to create a presentation 
showing how we could reduce the 
impact of climate change. 

 

E3-  
 

 Analyse the impact humans have had 
on the ozone layer and how can we 
save the ozone layer? 

Electricity and 
Magnetism  
 
Working Scientifically 
skills (variables, 
recording 
measurements, 
designing a hypothesis, 
plotting graphs) 
Use the terms ‘Energy 
stores’ and ‘Systems’ 
 
Link to RP Investigating 
Resistance of a wire. 
Investigating current 
and voltage 
characteristics of a 
diode, lamp and 
resistor. 
 

D1 

 Draw circuit diagrams 

 Describe the layout of a series circuit 

 Describe the layout of a parallel circuit 

 Describe how we measure voltage 
and current 

 
 

A1 

 Explain how static charge can be 
generated 

 Explain the set-up of a working 
electrical circuit 

 Explain the characteristics of a series 
circuit 

 Explain the characteristics of a parallel 
circuit 

E1 

 Explain static charge to electron 
transfer 

 Evaluate conductivity to the structure 
of metals 

 Link the layout od series and parallel 
circuits to the voltage across and the 
current through their components 

 Explain the difference between current 
and voltage to energy and charge 

D2 

 Describe how to make a static charge 

 Describe how resistance affects 
current 

 Describe how to make a fruity battery 

 Describe how to test whether a 
material is magnetic 

A2 

 Explain what the voltage does in a 
circuit 

 Use the equation V=IR to calculate 
resistance 

 Explain the findings of your fruity 
battery investigation 

 Explain how the north and south poles 
of magnets interact with each other 

E2 

 Link resistance to the properties of 
metals and non-metals 

 Link your fruity battery investigation to 
the reactivity series 

 Link the poles of a bar magnet to the 
Earth's magnetic field 

 Link the investigation to the Earth's 
magnetic field 

D3 

 Describe some uses of solar cells 

 Describe the effect of a magnetic field 
on a wire carrying an electric current 

 Describe how to 'see' the magnetic 
field around a magnet 

 Describe how to make and 
electromagnet stronger 

A3 

 What are the best conditions for using 
solar cells? 

 What factors affect the strength of a 
motor? 

 Explain the process of plotting the 
magnetic field around a magnet 

 Explain the advantages of using 
electromagnets 

E3 

 Explain the use of solar energy to its 
advantages and disadvantages 

 How are electromagnets and motors 
linked? 

 Link the science of electric motors to 
their uses 
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EM Spectrum  D1 

 Name the 7 types of electromagnetic 
radiation 

 Name the colours of light in the visible 
spectrum 

 Give an example of a reflected wave 
 

A1 

 Explain the reasons why the different 
electromagnetic radiations are useful 

 Recall the order of the colours in the 
visible spectrum  

 Name a longitudinal and a transverse 
wave 

E1 

 link the frequency and wavelength to 
the properties of EM waves 

 link the properties of EM waves to 
their dangers describe what happens 
when a wave diffracts 

D2 

 Put the 7 types of electromagnetic 
radiation in order 

 Create a mnemonic to remember the 
order of EM radiation 

 Identify where light changes direction 
(refracts ) on a diagram 

 
 
 

A2 

 explain some of the reasons that 
electromagnetic waves can be 
dangerous 

 Identify the wavelength on a wave 
diagram 

 Recall what frequency is 

 Identify a high and a low frequency 
wave pattern  

 

E2 

 Carry out some calculations using 
velocity = frequency x wavelength for 
some types of EM wave 

 Know and use the correct units in  
calculations 

 Link diffraction of waves to how this is 
useful 

D3 

 State some everyday uses of the 7 
types of electromagnetic radiation 

 Describe some dangers of 
electromagnetic radiation 

 State some simple similarities and 
differences between the different types 
of EM radiation 

 Recall and use the terms ‘reflection’ 
and ‘refraction’ 

A3 

 Describe how the wavelength and 
frequency changes along the EM 
spectrum 

 Explain the similarities and differences 
between EM waves 

 Describe how reflection and refraction 
of waves can be demonstrated  
 

 
 

E3 

 Link the frequency and wavelength of 
EM waves to their dangers 

 Use standard form  to present large 
numerical values  

Energy  
 
Working Scientifically 
skills (variables, 
recording 
measurements, 
designing a hypothesis, 
plotting graphs) 
Use the terms ‘Energy 
stores’ and ‘Systems’ 
 
Link to RP Investigating 
the effectiveness of 

D1 

 Name the types of energy 

 Describe some uses of energy types 

 Name some renewable and non-
renewable energy resources 

 Recognise ways of keeping hot liquids 
warm for longer 

 
 

A1 

 Use the keywords – INPUT, USEFUL 
& WASTED to describe some energy 
transfers 

 Understand what a system is  

 Explain how non-renewable and 
renewable energy sources can be 
used to generate electricity 

 Plan a simple experiment to compare 
the best material to keep a hot drink 
warm 

 

E1 

 Describe the relationship between two 
variables plotted on a graph 

 Draw fully labelled Sankey diagrams 
for some energy transfers 

 Calculate efficiency of  energy 
transfers of various appliances  

 Use the terms finite and infinite when 
explain energy resources 

 Describe the sequence of events 
during the generation of electricity 
using a variety of energy resources 
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different materials as 
thermal insulators 
 

D2 

 Give some energy transfers seen in 
everyday appliances 

 Classify energy resources as 
renewable & non-renewable 

 Describe how to use a thermometer 

 Describe how to dry washing more 
quickly  

 
 
 

A2 

 Explain the best conditions to reduce 
heat loss conduction, convection and 
the radiation of heat 

 Explain the best conditions for 
evaporation 

 Explain what is meant by ‘specific heat 
capacity’ 

Identify variables in a simple investigation 
to compare the best material to keep a hot 
drink warm 

E2 
 

 Design a hypothesis to explain how 
different materials can keep a hot 
liquid warm for longer 

 Link the insulating materials used in 
hot food packaging (e.g. coffee cups) 
to how they reduce heat transfers 

 Link the choice of energy resources 
and electricity generation method to 
the geographical location 

 

D3 

 Identify the useful and waste energy 
transfers 

 Compare an ‘old’ filament bulb with a 
‘new’ energy-saving bulb 

 Describe the basics of how a power 
station works 

 Carry out a simple experiment to 
measure the temperature of a cooling 
liquid 

 
 

A3 

 Explain some changes in energy 
stores in different systems  (e.g. a 
torch switched on; a moving car; a 
kettle heating water) 

 Link energy transfers to the Law of 
Energy conservation 

 Accurately monitor and record the 
temperature of cooling liquid over time 

 Plot line graphs of data 

 Link methods of generating electricity 
to energy transfers  

E3 

 Use particles to explain energy loss 
via conduction and convection 

 Explain heat loss via IR radiation as a 
wave that does not require particles  

 Use kinetic theory to explain energy 
losses via evaporation  

 Evaluate different methods of 
generating electricity 

 Use the equation for specific heat 
capacity to cry out some calculations 

Health  
 
Links to GCSE: growing 
pathogens, aseptic 
technique, 
communicable and non-
communicable disease 

D1  

 State what is meant by a balanced diet 
 

A1 

 Explain how drugs causes changes in 
the human body 

 Explain how pathogens enter the body 

 Summarise information about an 
unhealthy lifestyle 

 Describe the nutrients required for a 
balanced diet. 

E1 

 Link unbalanced diets to deficiency 
diseases 

 Compare communicable and non-
communicable disease 

D2 

 State what is meant by the term drug 

 Describe how to work aseptically 

 State what is meant by a pathogen 

A2 

 Explain why the temperature of the 
water rises when the food is burnt 

 Link hygiene to reducing the spread of 
disease 

 Explain how pathogens make a 
person feel ill 

 Understand how drugs are classified 

E2 

 Construct a leaflet to educate 
individuals the benefits of a healthy 
lifestyle 

 Evaluate the diet of different lifestyles 
(child, athlete and an elderly person) 

D3 

 Name disease caused by pathogens 

A3  

 Analyse results to conclude which 
food contains the most energy 

E3 

 Critique a balanced and unbalanced 
diet 
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 Describe the effect of caffeine on 
reactions 

 Name the main defences the body has 
against pathogens 

  

Neutralisation  D1 

 Identify Acids and Alkali using 
universal indicator 

 
 

A1 

 Describe what the pH scale measures  

E1 

 Write word equations for metal+ acid/ 
metal carbonate+ acid and metal 
oxide+ acid. 

D2 

 Give examples of every day acids and 
alkali 

 

A2 

 Describe the test for different  gases 

E2 

 Write symbol equations for metal+ 
acid/ metal carbonate+ acid and metal 
oxide+ acid. 

 Explain how water is formed during a 
neutralisation reaction 

D3 

 Explain what an indicator is. 

 Define and describe examples of 
neutralisation 

 

A3 

 Be able to name salts from metal acid 
reactions. 

 Compare the advantages and 
disadvantages of using different 
indicators. 

 

E3 

 Write balanced symbol equations for 
metal+ acid/ metal carbonate+ acid 
and metal oxide+ acid. 

Photosynthesis  
 
GCSE links: Basics of 
photosynthesis, how 
plants use glucose, the 
rate of photosynthesis, 
investigating 
photosynthesis rate, 
plant adaptation. 

D1  

 State where photosynthesis occurs in a 
plant. 

 State the products of photosynthesis. 

 Name the main structures of a leaf. 

 State the function of the chloroplasts in 
a leaf. 

 

A1  

 Describe the structure and function of 
the main components of a leaf. 

 Describe the process of 
photosynthesis 

 Explain the distribution of the 
chloroplasts in a leaf. 

 Explain the role of chloroplasts in 
photosynthesis 

E1 

 State the word and symbol equation 
for photosynthesis 

 State and explain which method of 
investigating photosynthesis could be 
used to measure the rate of 
photosynthesis 

D2 

 State the word equation for 
photosynthesis. 

 List the factors that affect the rate of 
photosynthesis 

 

A2 

 Explain how the structures of the leaf 
make it well adapted for 
photosynthesis 

 Make observations of stomata from 
the underside of the leaf, and record 
as a labelled diagram with annotations 

 

E2 

 State the relationship between 
temperature, light intensity, and 
availability of carbon dioxide and the 
rate of photosynthesis 
 

 
 

D3 

 Use observations from the underside 
of a leaf to label a diagram. 

A3 

 Carry out an experiment to test for the 
presence of starch in a leaf. 

E3 

 Carry out and record observations for 
an experiment to test for the presence 
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 Describe an experiment which can be 
used to prove photosynthesis has 
taken place 

 
 
 

 Make observations of stomata from 
the underside of the leaf, and record 
observations as a labelled diagram. 

 Carry out an experiment to prove that 
oxygen is produced during 
photosynthesis. 

of starch in a leaf, explaining results 
obtained. 

 Explain the importance of 
photosynthesis in the food chain 

 

Rates of reaction  D1 

 Define Rate of reaction 

 State how different factors affect the 
rate of a reaction 

 
 
 

A1 

 With some help: carry out a practical 
and draw a graph on how 
concentration affects rate. 

 Conclude and evaluate results 

E1 

 Using ideas about particles, explain 
why different factors affect the rate of 
reaction 

 Identify causes of random error, and 
Suggest improvements to 
investigations to prevent the 
occurrence of random error 

D2 

 With considerable help: carry out a 
practical and draw a graph on how 
concentration affects rate. Conclude 
and evaluate results.   

 With considerable help: carry out a 
practical on how surface area affects 
rate. 

A2 

 Calculate rates of reaction 

 Looking at graphs determine which 
has the faster rate of reaction 

 

E2 

 Design an investigation into the best 
catalyst for a reaction. 

 Analyse data on rate of reaction from 
unfamiliar contexts. 

 

D3 

 Describe the terms: collision theory, 
concentration and surface area. 

 
 

A3 

 Explain why different factors affect the 
rate of reaction 

 

E3 

 Independently: carry out a practical 
and draw a graph on how 
concentration affects rate. Conclude 
and evaluate results.   

 Evaluate the quality of data in terms of 
repeatability, reproducibility, precision 
and accuracy. 

 

Respiration  
 
GCSE links: The lungs, 
aerobic respiration, 
anaerobic respiration, 
exercise 

D1  

 State the organs involved in breathing. 

 State what happens to the ribcage and 
diaphragm during inhaling and 
exhaling. 

 Give the name of the process by 
which energy is released in cells. 

A1 

 Describe the process of respiration. 

 Describe the differences between 
aerobic and anaerobic respiration. 

 

E1 

 Explain the process of aerobic 
respiration. 

 Explain the uses of the products from 
anaerobic respiration 

 Explain the differences between the 
two types of respiration 

 

D2 

 State the requirements for aerobic 
respiration. 

A2 

 Describe the processes of inhaling 
and exhaling. 

E2 

 Explain how the actions of the ribcage 
and diaphragm lead to inhaling and 
exhaling. 
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 State the products of anaerobic 
respiration. 

 State what each part of the bell-jar 
model represents. 

 Describe how a bell jar can be used to 
model what happens during breathing. 

 Explain the similarities and differences 
between the bell jar and the breathing 
system. 

D3 

 State the word equation for aerobic 
respiration. 

 Use apparatus provided to obtain a 
lung volume. 

 Plan an experiment to measure 
breathing rates. 
Describe an experiment that could be 
used to measure the fitness of a 
person. 

A3 

 Plan an investigation to measure the 
effect of exercise on breathing rates 

 Explain how to measure lung volume. 

 Explain the difference between 
breathing and respiration. 

 Explain the findings of a fitness 
experiment 

 

E3 

 Use appropriately calibrated apparatus 
to obtain an accurate lung volume, 
evaluating the precision of instruments 
involved. 

 Link fitness to healthy lifestyle 
 
 

Variation  
 
 
GCSE links: 
Chromosomes, DNA, 
reproduction, variation, 
selective breeding 

D1  

 State what is meant by DNA. 

 State what is meant by a 
chromosome. 

 State what is meant by a gene. 

 State what is meant by the term 
variation. 

A1 

 Describe the structure of DNA. 

 Describe the relationship between 
DNA, genes, and chromosomes. 

E1 

 Explain why gametes have 23 
chromosomes, but normal body cells 
contain 46 chromosomes. 

 Explain how a change in DNA may 
affect an organism. 

 

D2 

 Build a model of the DNA molecule. 

 Record observations of variations 
between different species. 

 State the two types of variation. 

 Define selective breeding and give 
examples. 

A2 

 Describe how chromosomes from both 
parents combine to form offspring. 

 State what is meant by a mutation. 

 Describe how variation in species 
occurs. 

 Explain how plants and animals are 
selectively bred and why. 

E2 

 Explain how variation gives rise to 
different species. 

 Evaluate the disadvantages to the 
organism of selective breeding.  

 

D3 

 State that variation is caused by the 
environment or inheritance. 

 State the two types of graphs that can 
be drawn when representing the two 
types of variation. 

 Record results in a table and plot a 
graph on axes provided. 

 
 

A3 

 Explain whether characteristics are 
inherited, environmental, or both 

 Describe the difference between 
continuous and discontinuous 
variation. 

 Use knowledge of continuous and 
discontinuous variation to explain 
whether characteristics are inherited, 
environmental, or both. 

 Plot bar charts or line graphs to show 
discontinuous or continuous variation 
data. 

E3 

 Critique a claim that a particular 
characteristic is inherited or 
environmental. 

 Explain the causes of continuous and 
discontinuous variation. 

 Record results in a table and plot an 
appropriate graph to show variation 
within a species independently. 
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Year 9 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within 
expected progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Atoms  D1 

 Describe the process of 
chromatography. 

 Identify Elements compound and 
mixture from particle diagrams. 

 
 

A1 

 Know the mass and charge of each sub 
atomic particles. 

 Explain how chromatography separates 
different colours using idea of solubility. 

 

E1 

 Identify and explain what an isotope 
is, in terms of subatomic particles. 

 Explain why group 0 are unreactive 

D2 

 Identify the sub atomic particles that 
make up an atom. 

 Identify the changes of state. 
 
 
 

A2 

 Name compounds from their formulae 
or given equations. 

 

 Identify the group an atom comes from 
using its electronic configuration. 

 Explain how condensation can be used 
to separate liquids using ideas of 
boiling points 

 

E2 
 

 Calculate RF values for 
chromatography 

D3 

 Know the names and symbols for the 
first 20 elements in the periodic table. 

 Describe  how particles are arranged 
in S/L/G 

A3 

 Be able to use the periodic table to 
work out the amount of sub atomic 
particles for different atoms. 

 Describe the trend in reactivity in group 
1 and 7 

E3 

 Explain the trend in reactivity of 
group 1 metals with regards to their 
electrons 

 

Cells  
 
GCSE links: 
prokaryotes and 
eukaryotes, 
magnification 
calculation 

D1  

 Identify a plant and animal cell 

 State the function of a microscope 
 
 

A1 

 Compare and contrast an animal and 
plant cell 

 Give the functions of an animal and 
plant cell 

 

E1 

 Evaluate different types of 
microscopes 

D2 

 Name parts of the cells 
 
 
 

A2 

 Explain how a palisade cell is adapted 
for photosynthesis 

 To safely prepare a microscope slide 
(onion skin)  

 

E2 

 Use the magnification calculation 
magnification = image / real size 
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D3 

 Name some specialised cells 

 State differences between an animal 
and plant cell 

 

A3 

 Use a microscope to observe and 
sketch an onion cell  

 Explain how a specialised cell is 
adapted for its function  

E3 

 Transpose the magnification 
calculation 

 Use prokaryote and eukaryote when 
comparing cells 

Organs  
 
GCSE links: reaction 
times investigation 
working scientifically 
(WS), coronary heart 
disease and treatments, 
digestive system, 
enzymes, reflex arc 

D1 

 Identify the different senses 

 Identify some basic organs in the 
body 

 
 
 

A1 

 Identify organs in specific organ 
systems 

 Describe how muscles work and 
explain antagonistic pairs 

E1 

 Explain the adaptations of the 
different blood vessels 

D2 

 Match the jobs to the organs 

 Know that cells make tissues and 
tissues make organs 

 
 
 
 

A2 

 Explain how organs in a system work 
together to carry out the system’s 
function 

 Describe the direction of blood flow 
through the heart 

E2 

 Evaluate the treatments for coronary 
heart diseases 

 Explain the role of enzymes in 
digestion 

 Link the adaptations of alveoli for 
gas exchange 

D3 

 Identify the sense organs and link 
them to their stimuli 

 
 
 
 

A3 

 Label the chambers of the heart and 
main blood vessels. 

 Explain the function of the digestive 
organs. 

 Safely carry out a heart dissection and 
identify the chambers. 

E3 

 Evaluate the limitations of using the 
bell jar for modelling the lungs. 

 Compare and contrast voluntary and 
involuntary nervous reactions. 

Reproduction  
 
GCSE links: menstrual 
cycle, gametes, 

D1 

 Know male and female reproductive 
organs 

 Identify the changes that happen in 
puberty 

 
 

A1 

 Describe the function of the parts of the 
male and female reproductive system. 

E1 

 Explain why pregnancy is more or 
less likely at certain stages of the 
menstrual cycle. 

D2 

 Label the male and female 
reproductive organs 

 Know what is meant by the term 
gamete 

 State the male and female sex cells in 
plants and animals 

 
 

A2 

 Describe causes of low fertility in male 
and female reproductive system 

 Describe how organisms reproduce 
asexually 

 Identify parts of the flower and link their 
structure to their function 

E2 

 Evaluate the advantages and 
disadvantages of plant cloning 

 Compare and contrast the structures 
of wind pollinated and insect 
pollinated plants. 
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D3 

 Know what is meant by sexual and 
asexual reproduction 

 
 

A3 

 Suggest how a plant carried out seed 
dispersal based on the features of its 
fruit or seed. 

E3 

 Develop an argument why specific 
plant structure increases the 
likelihood of successful production 
of offspring. 

Energy  
 
Working Scientifically 
skills:   
 
Graph interpretation 
 
Use correct equations 
for calculating energy 
 
Know the correct 
measurements and 
units in equations 
 
RPs: SHC practical and 
equations; investigating 
the effectiveness of 
insulating materials 
 

D1 

 Name some types of energy 

 Recall some everyday energy 
transfers 

 State that heat energy leaves a 
cooling object 

 Know what a system is and give 
examples 

 Name some renewable and non-
renewable energy resources 

 

A1 

 Describe the ways in which energy is 
stored in a system  

 Link the rate of energy transferred to 
the power of an object (e.g. light bulb or 
motor lifting a mass) 

 Understand that different materials 
have different specific heat capacities. 

 Describe the environmental impact of 
using different energy resources to 
generate electricity 

E1 

 Identify the correct equations to use 
for calculating energy stores in 
varying contexts  

 Be able to calculate the kinetic 
energy of a moving object using the 
correct equation 

 Be able to calculate the energy of an 
extended spring using the correct 
equation 

 Be able to link the effectiveness of 
insulating materials to the reduction 
of heat transfer 

 Recall and use the equation for 
calculating efficiency, converting 
decimal answers to percentages 

D2 

 Describe some energy changes in 
different systems 

 Understand that heat energy will go 
into the surroundings 

 Know that when energy is transferred, 
work is being done 

 Describe the main uses of the 
different energy resources 

 
 

A2 

 Understand that when a system 
changes, the way that energy is stored 
changes too  

 Link efficiency of a system to less 
waste being transferred 

 Be able to calculate gravitational 
potential energy of a raised object 
using the correct equation 

 Be able to accurately record data for 
temperature change over time 

 Explain what specific heat capacity is 

 Describe trends in data on the usage of 
energy resources 

 

E2 

 Be able to rearrange the equations 
for kinetic energy and elastic 
energy, and use for calculations 
(e.g. of velocity or extension) 

 Be able to rearrange and use 
equations for energy transferred and 
for work done 

 Be able to explain how different 
insulating materials or lubricants are 
able to reduce heat transfer 

 Evaluate the environmental impact 
of each energy resource when used 
for generating electricity 

 Interpret and explain trends in data 
on the usage of energy resources 
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D3 

 Understand that energy transfers can 
be useful or waste  

 Identify temperature changes in a 
system (e.g. a cooling cup of tea) 

 Compare the energy transfers of 
different lightbulbs or motors lifting a 
mass 

 Know that electricity can be generated 
using different energy resources 

 Be able to set up the equipment 
correctly to safely use a thermometer 
to record temperature changes  

A3 

 Be able to rearrange and use the 
equation for calculating gravitational 
potential energy  

 Explain how energy is not lost or 
destroyed but is transferred, stored or 
dissipated 

 Relate the amount of energy stored or 
released by a system  to temperature 
changes 

 Use the equation for calculating energy 
transferred (E=Pt) and work done 
(W=Pt) 

 Apply the equation for calculating 
change in thermal energy 

E3 

 Identify and recall the correct 
equations to use for calculating 
energy stores in varying contexts 

 Explain some methods to increase 
the efficiency of some energy 
transfers 

 Compare and contrast the reliability 
of each energy resource when 
generating electricity  

 Evaluate the political, social and 
economic implications of the use of 
different energy resources in 
electricity generation  

Organisation  
 
GCSE links: working 
scientifically - reaction 
times investigation 
Coronary heart disease 
and treatments, 
digestive system, 
food tests & enzyme 
action and pH  
Graph skills 
 

D1 

 Describe how cells make up tissues, 
and tissues make up organs, and 
organs make up systems. 

 Name the main organs in the 
digestive system 

 Name the main organs in the 
respiratory system (heart & lungs) 

 Recall the names of some plant 
organs 

 
 
 
 

A1 

 Describe the role of enzymes in 
digestion 

 Know the tests for carbohydrates, lipids 
and proteins 

 Describe gas exchange in the alveoli 

 Describe the basic structure of the 
heart & lungs 

 Understand that poor health can 
sometimes lead to certain diseases 

 Describe cancer as the result of 
changes in cells that lead to 
uncontrolled growth and division. 

 Understand the difference between 
benign and malignant tumours. 

 Name the plant tissues (epidermal 
tissue, palisade mesophyll, spongy 
mesophyll, xylem, meristem tissue) 

E1 

 Link the products of digestion to the 
enzymes and substrate involved 

 Analyse the data from the 
investigation on the effect of pH on 
the action of amylase on starch 

 Identify the type of blood vessel 
from its structure.  

 Explain the adaptations of the 
different blood vessels 

 Know when the chosen treatment is  
statins or stents  

 Compare benign and malignant 
tumours 

 Link the the processes of 
transpiration and translocation to the 
tissues involved 

D2 

 Know that cells make tissues and 
tissues make organs 

 Identify the organs on a diagram of 
the digestive system 

 Name the food group in a balanced 
diet 

 Identify the organs on a diagram of 
the respiratory digestive system 

A2 

 Name the enzymes and their 
substrates 

 Identify the sites where enzymes digest 
food 

 Use the term diffusion to explain gas 
exchange 

 Name the main blood vessels 
associated with the heart. 

E2 

 Link the adaptations of the digestive 
system to the efficiency of digestion 
and absorption on food 

 Explain the role of enzymes in 
digestion 

 Link the adaptations of alveoli for 
gas exchange 
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 State the role of the heart 

 State the role of the lungs 

 Describe the jobs the plant organs 
 
 
 
 
 

 Describe some health issues due to 
Coronary Heart Disease   

 Describe the relationship between 
health and disease and interactions 
between different types of disease. 

 Know that the development of cancer 
can be due to either genetic or 
environmental factors 

 Describe the structure of root hair cells, 
stomata, xylem and phloem 

 Describe the process of transpiration 
and translocation 

 Link the structure of the three types 
of blood vessels to their function 

 Compare the treatments of statins 
and stents 

  
 

D3 

 Describe the role of the digestive 
system 

 Match the digestive system organs to 
their functions 

 Describe the role of the respiratory 
system 

 Understand that disease is a major 
cause of ill health 

 Know that other factors such as diet, 
stress and life situations can lead to ill 
health 

 
 
 

A3 

 Explain enzyme function using the 
‘Lock & Key’ hypothesis 

 Carry out an investigation on the effect 
of pH on the action of amylase on 
starch 

 Identify the main blood vessels 
associated with the heart 

 Explain the impact of high cholesterol 
levels and blocked arteries  

 Describe the relationship between 
health and disease and interactions 
between different types of disease.  

 Explain how the structures of plant 
tissues are related to their functions  

 Explain how the structure of root hair 
cells, stomata, xylem and phloem are 
adapted to their functions 

E3 

 Evaluate the treatments for coronary 
heart diseases 

 Evaluate the effect of lifestyle 
factors (diet, alcohol, smoking) on 
disease incidence 

 Explain in detail how secondary 
tumours form in other parts of the 
body 

 Explain the effect of changing 
temperature, humidity, air 
movement and light intensity of the 
rate of transpiration 
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HISTORY 

YEAR 7 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Explain and 
Judgement  

D1 
Make one or two simple points linked to 
the question  
 
 

A1  
Make several points linked to the question 
that are all accurate 

E1 
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge 
No real conclusion 

D2 
 
Make several points linked to the 
question, some of which are accurate. 

A2 
Explain one side of the argument with 
supporting accurate knowledge  
 
Or  
 
Make several points linked to both sides 
of the question. 

E2  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge 
 
They’re beginning to show their opinion 
on the question 

D3 
Make several points linked to the question 
that are mostly accurate 
 

A3  
Explain one side of an argument with 
supporting accurate knowledge and 
identify a range of accurate knowledge 
linked to the other argument. 

E3  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge. Create a sustained judgement 
throughout the answer. 
Conclude your argument with your opinion 

Sources  D1 
Describe simply what the source shows. 
 

A1 Explain why a source is useful from its 
content/provenance but there is no 
supporting contextual knowledge. 
 

E1  
Explain why a source is useful from its 
content/provenance with supporting 
accurate contextual knowledge. 
 
Identify how a source is limited from its 
content/provenance with supporting 
accurate contextual knowledge. 
 

D2 
Describe one fact/inference from the 
source that can be learnt 
 
 
 

A2  
Explain why a source is useful from its 
content/provenance but there is limited 
supporting contextual knowledge. 
 

E2 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
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Identify how a source is limited from its 
content/provenance with supporting 
accurate and precise contextual 
knowledge. 

D3 
Describe more than one fact/inference 
from the source that can be learnt 
 
 

A3 Explain why a source is useful from its 
content/provenance with supporting 
accurate contextual knowledge. 
 

E3  
Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Explain how a source is limited useful 
from its content and provenance with 
supporting accurate and precise 
contextual knowledge.  
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YEAR 8 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Explain and 
Judgement  

D1 
Make one or two simple points linked to 
the question  
 
 
 

A1  
Explain one side of the argument with 
supporting accurate knowledge  
 
Or  
 
Make several points linked to both sides 
of the question. 

E1 
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge 
 
They’re beginning to show their opinion 
on the question 

D2 
 
Make several points linked to the question 
that are mostly accurate 

A2 
 
Explain one side of an argument with 
supporting accurate knowledge and 
identify a range of accurate knowledge 
linked to the other argument. 

E2  
 
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge. Create a sustained judgement 
throughout the answer. 
Conclude your argument with your opinion 
 

D3 
 
Make several points linked to the question 
that are all accurate  

A3  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge 
 
No real conclusion 
 

E3  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge. Create a sustained judgement 
throughout the answer.  
Conclude your argument and link short 
and long term 
 

Sources  D1 
Describe simply what the source shows. 
 

A1  
Explain why a source is useful from its 
content/provenance but there is limited 
supporting contextual knowledge. 
 

E1 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Identify how a source is limited from its 
content/provenance with supporting 
accurate and precise contextual 
knowledge. 

D2 
Describe one fact/inference from the 
source that can be learnt 
 
 

A2  
Explain why a source is useful from its 
content/provenance with supporting 
accurate contextual knowledge. 
 

E2 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
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 Explain how a source is limited useful 
from its content and provenance with 
supporting accurate and precise 
contextual knowledge.  
 

D3 
 
 
Describe more than one fact/inference 
from the source that can be learnt 

A3 Explain why a source is useful from its 
content/provenance with supporting 
accurate contextual knowledge. 
 
Identify how a source is limited from its 
content/provenance with supporting 
accurate contextual knowledge. 
 

E3  
Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Explain how a source is limited useful 
from its content and provenance with 
supporting accurate and precise 
contextual knowledge.  
 
Conclude on which is more convincing.  
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YEAR 9 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Explaining and 
judgement  

D1 
Make one or two simple points linked to 
the question  
 
 
 

A1 Explain one side of an argument with 
supporting accurate knowledge and 
identify a range of accurate knowledge 
linked to the other argument.  
 

E1 
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge. Create a sustained judgement 
throughout the answer. 
Conclude your argument with your opinion 
 

D2 
 
Make several points linked to the question 

A2 
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge 
 
No real conclusion 
 

E2  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge. Create a sustained judgement 
throughout the answer.  
Conclude your argument and link short 
and long term 
 

D3 
 
Explain one side of the argument with 
supporting accurate knowledge  
 
Or  
 
Make several points linked to both sides 
of the question. 

A3  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge 
 
They’re beginning to show their opinion 
on the question 

E3  
Explain multiple sides of an argument with 
supporting accurate and precise 
knowledge. 
Create a sustained judgement throughout 
the answer.  
Conclude with a multi causal argument 
and that can link short term and long term 
ect  
 
 

Sources and 
Interpretations  

D1 
Describe simply what the source shows. 
 

A1 Explain why a source is useful from its 
content/provenance with supporting 
accurate contextual knowledge. 

E1 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Explain how a source is limited useful 
from its content and provenance with 
supporting accurate and precise 
contextual knowledge.  
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D2 
 
Describe one fact/inference from the 
source that can be learnt 
 
 

A2  
Explain why a source is useful from its 
content/provenance with supporting 
accurate contextual knowledge. 
 
Identify how a source is limited from its 
content/provenance with supporting 
accurate contextual knowledge. 

E2 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Explain how a source is limited useful 
from its content and provenance with 
supporting accurate and precise 
contextual knowledge.  
 
Conclude on which is more convincing.  
 

D3 
 
Describe more than one fact/inference 
from the source that can be learnt 
 
 

A3 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Identify how a source is limited from its 
content/provenance with supporting 
accurate and precise contextual 
knowledge.  

E3 Explain why a source is useful from its 
content and provenance with supporting 
accurate and precise contextual 
knowledge. 
 
Explain how a source is limited useful 
from its content and provenance with 
supporting accurate and precise 
contextual knowledge.  
 
Conclude with a sustained judgement on 
which is more convincing.  
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MFL  

 

YEAR 7 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

 

To understand 
(without support) 
(Listening and 
Reading) 

D1 
Can understand some of the main points 
from short, simple passages. 

A1 
Can understand some of the main points 
from longer, more challenging passages. 

E1 
Can understand some of the main points 
from a variety of extended and complex 
texts.  

D2 
Can understand most of the main points 
from short, simple passages 

A2 
Can understand most of the main points 
from longer, more challenging passages. 
 

E2 
Can understand most of the main points 
from a variety of extended and complex 
texts.  

D3 
Can understand all of the main points 
from short, simple passages. 

A3 
Can understand all of the main points 
from longer, more challenging passages. 
 
 

E3 
Can understand all of the main points 
from a variety of extended and complex 
texts.  
 

 

To produce 
(without support) 
(Speaking and 
Writing) 

D1 
Can produce single words on familiar 
topics. 
 

A1 
Can produce some short, simple phrases 
with an opinion. 

E1 
Can produce some longer, complex 
sentences with opinions.  

 

D2 
Can produce a short, simple phrase on 
familiar topics. 

A2 
Can produce quite a lot of short, simple 
phrases with an opinion. 

E2 
Can produce quite a lot of longer, 
complex sentences with opinions and 
justifications 

 

D3 
Can produce a short, simple phrase on 
familiar topics with an opinion. 

A3 
Can produce a lot of short, simple 
phrases with opinions and connectives 
accurately.  

E3 
Can produce a lot of longer, complex 
sentences with opinions and justifications 
accurately and confidently.  
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YEAR 8 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

 

UNDERSTAND 
(without support) 
(Listening and 
Reading) 

D1 
Can understand some of the main points 
from short, simple passages in more than 
one time frame. 

A1 
Can understand some of the main points 
from longer, more challenging passages 
in more than one time frame.  

E1 
Can understand some of the main points 
from a variety of extended and more 
complex texts in more than one time 
frame.  

D2 
Can understand most of the main points 
from short, simple passages in more than 
one time frame. 

A2 
Can understand most of the main points 
from longer, more challenging passages 
in more than one time frame. 

E2 
Can understand most of the main points 
from a variety of extended and more 
complex texts in more than one time 
frame. 

D3 
Can understand all of the main points 
from short, simple passages in more than 
one time frame. 

A3 
Can understand all of the main points 
from longer, more challenging passages 
in more than one time frame. 

E3 
Can understand all of the main points 
from a variety of extended and more 
complex texts in more than one time 
frame. 

 

PRODUCE 
(without support)  
(Speaking and 
Writing)  

D1 
Can produce some short simple phrases. 
 

A1 
Can produce some longer phrases with 
an opinion in more than one time frame. 

E1 
Can produce some longer sentences with 
opinions and justifications in more than 
one time frame.  

D2 
Can produce some short, simple phrases 
with an opinion. 
 

A2 
Can produce quite a lot of longer phrases 
with an opinion in more than one time 
frame. 

E2 
Can produce some extended, more 
complex sentences with opinions and 
justifications in more than one time frame 
accurately.  

D3 
Can produce some short, simple phrases 
in more than one time frame.  
 
 
 

A3 
Can produce a lot of longer phrases with 
an opinion in more than one time frame.  

E3 
Can produce a lot of extended and more 
complex sentences with opinions and 
justifications in more than one time frame 
accurately. 
Can produce language confidently with 
some degree of spontaneity.  
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YEAR 9 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

 

UNDERSTAND 
(without support) 
(Listening and 
Reading)  

D1 
Can understand some of the main points 
from short, simple passages in more than 
two time frames.  

A1 
Can understand some of the main points 
from longer passages in more than two 
time frames.  

E1 
Can understand some of the main points 
from extended and often unfamiliar 
passages in more than two time frames.  

D2 
Can understand most of the main points 
from short, simple passages in more than 
two time frames.  
 

A2 
Can understand most of the main points 
from longer passages in more than two 
frames.  

E2 
Can understand most of the main points 
from extended and often unfamiliar 
passages in more than two time frames. 

D3 
Can understand all of the main points 
from short, simple passages in more than 
two time frames. 
 

A3 
Can understand all of the main points 
from longer passages in more than two 
frames. 

E3 
Can understand all of the main points 
from extended and often unfamiliar 
passages in more than two time frames. 

 
PRODUCE 
(without support)  
(Speaking and 
Writing)  

D1 
Can produce some short, simple phrases 
with an opinion 
 

A1 
Can produce some longer phrases with 
an opinion in more than two time frames.  

E1 
Can produce some extended and 
spontaneous sentences accurately in 
more than two time frames. 

D2 
Can produce quite a lot of short, simple 
phrases with opinions.  
 

A2 
Can produce quite a lot of longer phrases 
with an opinion in more than two time 
frames.  

E2 
Can produce quite a lot of extended and 
spontaneous sentences accurately in 
more than two time frames. 

D3 
Can produce a lot of short, simple 
phrases with opinions.  
 
 
 

A3 
Can produce a lot of longer phrases with 
an opinion in more than two time frames.  

E3 
Can produce a lot of language 
spontaneously and confidently with a high 
level of accuracy and vocabulary in more 
than two time frames.  

 

 

 

 



48 

 

GEOGRAPHY  

YEAR 7 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AO1 – 
Knowledge & 
understanding 
 
Command 
words 
Identify/ State  
Calculate 
Describe  
Explain 

D1 
Evidence of knowledge present within the 
pupil’s assessment.  
 
 

A1 
Clear sentences with evidence of targeted 
accuracy. There will also be limited 
evidence of geographical vocabulary 
being used.  

E1 - Detailed sentences with consistent use 
of evidence through the use of geographical 
and academic language consistently applied 
the level of work. 

D2 
A simple statement is present with limited 
accuracy (there may be knowledge 
inaccuracies but it is clear the pupils has a 
generic understanding on topic material).  

A2 
Clear sentences with evidence of 
accuracy and geographical words being 
used consistently.   
 

E2 
Detailed sentences with consistent use of 
evidence through the use of geographical 
and academic language applied within the 
level of work. There will also be evidence of 
a clear conclusion.  

D3 
Simple sentences with limited accuracy. 
There will also be limited evidence of 
geographical vocabulary being used.  
 
 

A3 
Clear sentences with evidence of 
accuracy when used together with 
geographical and academic language 
consistently within the level of work.  

E3  
Detailed sentences with consistent use of 
evidence through the use of geographical 
and academic language applied within the 
level of work. There will also be evidence of 
a detailed conclusion. 

AO2 – 
Application of 
knowledge 
 
Command 
words 
Evaluate  

D1 – Evidence of simple evaluative points 
present within the pupil’s assessment. 
 
 
 

A1 
Clear accurate evaluative sentences with 
limited evidence of geographical words 
being used either from own knowledge/ 
experience or a source.  

E1 
Detailed evaluative sentences with 
thorough use of evidence and geographical 
and academic language.  

D2 – A simple evaluative statements can be 
seen with limited accuracy (there may be 
knowledge inaccuracies but it is clear the 
pupils has a generic understanding on topic 
material). 
 

A2 
Clear evaluative sentences with evidence 
with consistent use of geographical 
words using evidence from pupils own 
knowledge/experience or a source.  

E2 
Detailed evaluative sentences with 
thorough use of evidence and geographical 
and academic language consistently applied 
the level of work. There is also a basic 
conclusion.  

D3 
Simple evaluative sentences with limited 
accuracy being used either from pupils own 
knowledge/experience or source material. 
There will also be some evidence of 
geographical words  

A3 
Clear evaluative sentences with evidence 
with consistent use of geographical and 
academic language within their work 
either from own knowledge/experience or 
a source consistently.  

E3 
Detailed evaluative sentences with 
thorough use of evidence and geographical 
and academic language consistently applied 
the level of work. There is also a evaluative 
conclusion. 
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AO3 – Maps 
Atlas Maps  
OS Maps 
Base Maps 
Choropleth 
maps  
Route Maps and 
GIS 

D1 
Pupil is able to identify one type of map.  
 
 

A1 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage OR disadvantage for that map.  

E1 
Pupil is able to clearly identify at least 2 
different types of map for that map using 
basic academic or geographical language. 

D2 
 
Pupil is able to identify one type of map and 
at least 1 feature associated with that map.  
 
 

A2 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage AND disadvantage for that 
map.  
 

E2 
Pupil is able to clearly identify at least 2 
different types of map using academic or 
geographical language from the source. 
Pupils are also able to show a basic 
understanding of similarity and differences 
between both maps.  

D3 
Pupil is able to identify one type of map and 
at least 2 features associated with that map.  
 
 
 

A3 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage AND disadvantage for that 
map using academic or geographical 
language.  

E3 
Pupil is able to clearly identify at least 2 
different types of map using academic or 
geographical language from the source. 
Pupils are also able to show a effective 
understanding of similarity and differences 
between both maps. 

AO4 – Graphs  
 
Bar graph’s 
Line graphs  
Pie charts  
Climate graphs  
Pictograms 

D1 
Pupil is able to identify type of graph 
 
 
 

A1 
As per D3 but pupils will be able to 
identify a trend from the graph.  
 

E1 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language clearly 
within the answer before drawing 
conclusions.   

D2 
Pupil is able to identify one type of graph 
and at least 1 feature associated with that 
graph.  
 
 
 

A2 
As per A1 with pupils being able to use 
evidence within their answer directly from 
the graph.   
 

E2 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language clearly 
within the answer before drawing basic 
conclusions. Pupils will also be able to 
identify whether there are any anomalies.  

D3 
Pupil is able to identify one type of graph 
and at least 2 features associated with that 
graph.  
 
 
 

A3 
As per A2 with pupils using academic or 
geographical language within their 
answer.  

E3 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language clearly 
within the answer before drawing basic 
conclusions. Pupils will also be able to 
identify whether there are any anomalies 
and discuss how they have impacted the 
conclusion.  
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YEAR 8 
Working towards expected standard 

Developing (D1-3) 
D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AO1 – 
Knowledge & 
understanding 
 
Command 
words 
Identify/ State  
Calculate 
Describe  
Explain 

D1 
Evidence of knowledge present within the 
pupil’s assessment.  
 
 

A1 
Clear sentences with evidence of targeted 
accuracy. There will also be limited 
evidence of geographical vocabulary 
being used.  
 

E1 - Detailed sentences with consistent use 
of evidence through the use of geographical 
and academic language consistently applied 
the level of work. 

D2 
 
A simple statement is present with limited 
accuracy (there may be knowledge 
inaccuracies but it is clear the pupils has a 
generic understanding on topic material).  
 

A2 
Clear sentences with evidence of 
accuracy and geographical words being 
used consistently.   
 

E2 
Detailed sentences with consistent use of 
evidence through the use of geographical 
and academic language applied within the 
level of work. There will also be evidence of 
a clear conclusion.  

D3 
Simple sentences with limited accuracy. 
There will also be limited evidence of 
geographical vocabulary being used.  
 
 
 

A3 
Clear sentences with evidence of 
accuracy when used together with 
geographical and academic language 
consistently within the level of work.  

E3  
Detailed sentences with consistent use of 
evidence through the use of geographical 
and academic language applied within the 
level of work. There will also be evidence of 
a detailed conclusion. 

AO2 – 
Application of 
knowledge 
 
Command 
words 
Evaluate  
Discuss 

D1 – Evidence of simple discussion points 
present within the pupil’s assessment. 
 
 
 

A1 
Clear accurate discussion-based 
sentences with limited evidence of 
geographical words being used either 
from own knowledge/ experience or a 
source. Pupils acknowledge there is at 
least two perspectives/view to an 
argument with unequal weighting towards 
one perspective in a limited fashion.  

E1 
Detailed discussion-based sentences with 
thorough use of evidence and geographical 
and academic language. Pupils 
acknowledge there is at least two 
perspectives/view to an argument with equal 
weighting highlighting how both arguments 
are just as important as the other. 

D2 – A simple discussion statements can be 
seen with limited accuracy (there may be 
knowledge inaccuracies but it is clear the 
pupils has a generic understanding on topic 
material). 
 
 
 

A2 
Clear discussion-based sentences with 
evidence with consistent use of 
geographical words using evidence from 
pupils own knowledge/experience or a 
source. Pupils acknowledge there is at 
least two perspectives/view to an 
argument with unequal weighting towards 
one perspective in a clear fashion.  

E2 
Detailed discussion-based sentences with 
thorough use of evidence and geographical 
and academic language consistently applied 
the level of work. Pupils acknowledge there 
is at least two perspectives/view to an 
argument with equal weighting highlighting 
how both arguments are just as important as 
the other together with a basic conclusion.  
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D3 
Simple discussion sentences with limited 
accuracy being used either from pupils own 
knowledge/experience or source material. 
There will also be some evidence of 
geographical words  
 
 
 
 
 

A3 
Clear discussed-based sentences with 
evidence with consistent use of 
geographical and academic language 
within their work either from own 
knowledge/experience or a source 
consistently. Pupils acknowledge there is 
at least two perspectives/view to an 
argument with unequal weighting towards 
one perspective in a clear fashion. 

E3 
Detailed discussion-based sentences with 
thorough use of evidence and geographical 
and academic language consistently applied 
the level of work. Pupils acknowledge there 
is at least two perspectives/view to an 
argument with equal weighting highlighting 
how both arguments are just as important as 
the other together with a clear conclusion. 

AO3 – Maps 
Flow-line maps  
Thematic maps 
These are in 
addition to the 
ones learnt in 
year 7.  

D1 
Pupil is able to identify one type of map.  
 
 

A1 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage OR disadvantage for that map.  
 

E1 
Pupil is able to clearly identify at least 2 
different types of map for that map using 
basic academic or geographical language. 

D2 
 
Pupil is able to identify one type of map and 
at least 1 feature associated with that map.  
 
 

A2 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage AND disadvantage for that 
map.  
 

E2 
Pupil is able to clearly identify at least 2 
different types of map using academic or 
geographical language from the source. 
Pupils are also able to show a basic 
understanding of similarity and differences 
between both maps.  

D3 
Pupil is able to identify one type of map and 
at least 2 features associated with that map.  
 
 
 
 

A3 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage AND disadvantage for that 
map using academic or geographical 
language.  

E3 
 
Pupil is able to clearly identify at least 2 
different types of map using academic or 
geographical language from the source. 
Pupils are also able to show a effective 
understanding of similarity and differences 
between both maps. 

AO4 – Graphs  
 
Scattergraphs 
(inc. line of best 
fit)  
Proportional 
Symbols  
Cross sections 
Population 
Pyramids  

D1 
Pupil is able to identify type of graph 
 
 
 

A1 
As per D3 but pupils will be able to 
identify a trend from the graph.  
 

E1 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language clearly 
within the answer before drawing 
conclusions.   

D2 
Pupil is able to identify one type of graph 
and at least 1 feature associated with that 
graph.  
 

A2 
As per A1 with pupils being able to use 
evidence within their answer directly from 
the graph.   
 

E2 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language clearly 
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Rose charts  
These are in 
addition to the 
ones learnt in 
year 7. 

 
 

within the answer before drawing basic 
conclusions. Pupils will also be able to 
identify whether there are any anomalies.  

D3 
Pupil is able to identify one type of graph 
and at least 2 features associated with that 
graph.  
 
 
 

A3 
As per A2 with pupils using academic or 
geographical language within their 
answer.  

E3 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language clearly 
within the answer before drawing basic 
conclusions. Pupils will also be able to 
identify whether there are any anomalies 
and discuss how they have impacted the 
conclusion.  
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YEAR 9 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AO1 – Knowledge 
& understanding 
 
Command words 
Identify/ State  
Calculate 
Describe  
Explain 

D1 
Evidence of knowledge present within the 
pupil’s assessment.  
 
 

A1 
Clear sentences with evidence of targeted 
accuracy. There will also be limited 
evidence of geographical vocabulary 
being used.  

E1 - Detailed sentences with consistent 
use of evidence through the use of 
geographical and academic language 
consistently applied the level of work. 

D2 
 
A simple statement is present with limited 
accuracy (there may be knowledge 
inaccuracies but it is clear the pupils has a 
generic understanding on topic material).  
 

A2 
Clear sentences with evidence of 
accuracy and geographical words being 
used consistently.   
 

E2 
Detailed sentences with consistent use of 
evidence through the use of geographical 
and academic language applied within the 
level of work. There will also be evidence 
of a clear conclusion.  

D3 
Simple sentences with limited accuracy. 
There will also be limited evidence of 
geographical vocabulary being used.  
 
 
 

A3 
Clear sentences with evidence of 
accuracy when used together with 
geographical and academic language 
consistently within the level of work.  

E3  
Detailed sentences with consistent use of 
evidence through the use of geographical 
and academic language applied within the 
level of work. There will also be evidence 
of a detailed conclusion. 

AO2 – Application 
of knowledge 
 
Command words 
Evaluate  
Discuss 
To what extent  

D1 – Evidence of simple discussion points 
present within the pupil’s assessment. 
 
 
 

A1 
Clear accurate discussion-based 
sentences with limited evidence of 
geographical words being used either 
from own knowledge/ experience or a 
source. Pupils acknowledge there are at 
least two perspectives/view to an 
argument with unequal weighting towards 
one perspective before coming to a 
conclusion which answers the DQ 
according to one perspective only.  

E1 
Detailed discussion-based sentences 
with thorough use of evidence and 
geographical and academic language. 
Pupils acknowledge there is at least two 
perspectives/view to an argument with 
equal weighting highlighting how both 
arguments are just as important as the 
other before using one perspective and 
their own knowledge to come to a 
conclusion which answers the DQ 
according to one perspective.   

D2 – A simple discussion statements can 
be seen with limited accuracy (there may 
be knowledge inaccuracies but it is clear 
the pupils has a generic understanding on 
topic material). Pupils acknowledge there 
is one perspective/view to an argument.  
 

A2 
Clear discussion-based sentences with 
evidence with consistent use of 
geographical words using evidence from 
pupils own knowledge/experience or a 
source. Pupils acknowledge there are at 
least two perspectives/view to an 

E2 
Detailed discussion-based sentences 
with thorough use of evidence and 
geographical and academic language 
consistently applied the level of work. 
Pupils acknowledge there is at least two 
perspectives/view to an argument with 
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argument with unequal weighting towards 
one perspective. Pupils start to show 
evidence of balancing both aspects of the 
answer but this might be simple before 
coming to a conclusion which answers the 
DQ according to one perspective only. 
 

equal weighting highlighting how both 
arguments are just as important as the 
other before using one perspective and 
their own knowledge and source material 
to come to a simple conclusion which 
answers the DQ according to one 
perspective whilst using the opposite 
argument within their answer.  

D3 
Simple discussion sentences with limited 
accuracy being used either from pupils 
own knowledge/experience or source 
material. Pupils acknowledge there is one 
perspective/view to an argument. There 
will also be some evidence of 
geographical words.  
 
 
 
 
 

A3 
Clear discussed-based sentences with 
evidence with consistent use of 
geographical and academic language 
within their work either from own 
knowledge/experience or a source 
consistently. Pupils start to show evidence 
of balancing both aspects of the answer 
but this might be simple before coming to 
a conclusion which answers the DQ 
according to one perspective only. 

E3 
Detailed discussion-based sentences 
with thorough use of evidence and 
geographical and academic language 
consistently applied the level of work. 
Pupils acknowledge there is at least two 
perspectives/view to an argument with 
equal weighting highlighting how both 
arguments are just as important as the 
other before using one perspective and 
their own knowledge and source material 
to come to a clear conclusion which 
answers the DQ according to one 
perspective whilst using the opposite 
argument within their answer. 

AO3 - 
Isoline Map 
Desire Line map  
Sphere of 
Influence map 
These are in 
addition to the 
ones learnt in year 
7 and 8.  

D1 
Pupil is able to identify one type of map.  
 
 

A1 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage OR disadvantage for that map.  
 

E1 
Pupil is able to clearly identify at least 2 
different types of map for that map using 
basic academic or geographical language. 

D2 
 
Pupil is able to identify one type of map 
and at least 1 feature associated with that 
map.  
 
 

A2 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage AND disadvantage for that 
map.  
 

E2 
Pupil is able to clearly identify at least 2 
different types of map using academic or 
geographical language from the source. 
Pupils are also able to show a basic 
understanding of similarity and 
differences between both maps.  

D3 
Pupil is able to identify one type of map 
and at least 2 features associated with 
that map.  
 
 
 
 

A3 
Pupil is able to clearly identify one type of 
map and an associated 2 features. The 
pupil will also be able to identify a basic 
advantage AND disadvantage for that 
map using academic or geographical 
language.  

E3 
 
Pupil is able to clearly identify at least 2 
different types of map using academic or 
geographical language from the source. 
Pupils are also able to show a effective 
understanding of similarity and 
differences between both maps. 
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AO4 – Graphs  
 
Histograms (storm 
hydrographs)  
Dispersion graphs  
Radial graphs  
Rose charts  
These are in 
addition to the 
ones learnt in year 
7 and 8. 

D1 
Pupil is able to identify type of graph 
 
 
 

A1 
As per D3 but pupils will be able to 
identify a trend from the graph.  
 

E1 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language 
clearly within the answer before drawing 
conclusions.   

D2 
Pupil is able to identify one type of graph 
and at least 1 feature associated with that 
graph.  
 
 
 

A2 
As per A1 with pupils being able to use 
evidence within their answer directly from 
the graph.   
 

E2 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language 
clearly within the answer before drawing 
basic conclusions. Pupils will also be able 
to identify whether there are any 
anomalies.  

D3 
 
Pupil is able to identify one type of graph 
and at least 2 features associated with 
that graph.  
 
 
 

A3 
As per A2 with pupils using academic or 
geographical language within their 
answer.  

E3 
 
Pupil is able to clearly identify at least 2 
different types of graph and are able to 
identify a trend. They will be able to use 
academic or geographical language 
clearly within the answer before drawing 
basic conclusions. Pupils will also be able 
to identify whether there are any 
anomalies and discuss how they have 
impacted the conclusion.  
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RELIGIOUS EDUCATION  

YEAR 7 
 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 
 
I can …  

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AO1 
know and 
understand 
beliefs, practices 
and sources of 
authority of world 
religions.  
 

D1 

 describe something a religious 
believer does because of their beliefs. 

 
 
 

A1 

 explain a key teaching of religious 
traditions and how this influences 
people or communities. 

 use some specialist language 
and/or sources of authority. 

E1 

 explain a key teaching of religious 
traditions using clear reasons and 
how they influence people and 
communities. 

 use some specialist language and 
sources of authority. 

D2 

 describe something a religious 
believer does because of their beliefs. 

 make very limited use of specialist 
language and/or sources of authority. 

A2 

 explain key teachings of religious 
traditions and how they influence 
people or communities. 

 use specialist language and/or 
sources of authority. 

E2 

 explain key teachings of religious 
traditions and explain using clear 
reasons and how they influence 
people and communities. 

 use specialist language and 
sources of authority. 

D3 

 describe somethings a religious 
believer does because of their beliefs. 

 make limited use of specialist 
language and/or sources of 
authority. 

A3 

 clearly explain key teachings of 
religious traditions and how they 
influence people or communities. 

 use a good range of specialist 
language and/or sources of 
authority. 

E3 

 clearly explain a key teachings of 
religious traditions how they influence 
people and communities. 

 use a good range specialist language 
and sources of authority. 

AO2 
be able to analyse 
and evaluate 
personal 
responses to 
these. 

D1 

 briefly state what I think about an 
issue studied. 

A1 

 briefly give different religious believers 
responses to the issues, studied 
showing I understand different people 
might think different things. 

 use some specialist language and/or 
sources of authority. 

E1 

 show I understand some different 
responses to the issues (including 
those of religious believers) using 
specific examples. 

 use some specialist language and 
sources of authority. 

D2 

 state what I think about an issue 
studied. 

 make very limited use of specialist 
language and/or sources of authority. 

 

A2 

 give different religious believers 
responses to the issues studied, 
showing I understand different people 
might think different things. 

E2 

 show I understand different responses 
to the issues (including those of 
religious believers) using specific 
examples. 
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 use specialist language and/or 
sources of authority. 

 use specialist language and sources 
of authority. 

D3 

 state with a clear reason what I think 
about an issue studied. 

 make limited use of specialist 
language and/or sources of authority. 

A3 

 give different religious believers 
responses to the issues studied 
clearly showing I understanding 
different people might think different 
things. 

 use a good range of specialist 
language and/or sources of authority. 

E3 

 show I fully understand different 
responses to the issues (including 
those of religious believers) using 
specific examples. 

 use a good range specialist language 
and sources of authority. 
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YEAR 8 
 
 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 
I can …  

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AO1 
know and 
understand 
beliefs, practices 
and sources of 
authority of world 
religions.  
 

D1 

 describe something a religious 
believer does because of their beliefs 
using examples. 

 
 
 

A1 

 explain a key teaching of religious 
traditions and how this influences 
people or communities using 
examples. 

 use some specialist language 
and/or sources of authority. 

E1 

 explain a key teaching of religious 
traditions, using clear reasons, 
and how this influences people 
and communities using detailed 
examples. 

 use some specialist language and 
sources of authority. 

D2 

 describe something a religious 
believer does because of their beliefs 
using examples. 

 make very limited use of specialist 
language and/or sources of authority. 

A2 

 explain key teachings of religious 
traditions and how they influence 
people or communities using 
examples. 

 use specialist language and/or 
sources of authority. 

E2 

 explain key teachings of religious 
traditions, using clear reasons, 
and how this influences people 
and communities using detailed 
examples. 

 use specialist language and 
sources of authority. 

D3 

 describe somethings a religious 
believer does because of their beliefs 
using examples. 

 make limited use of specialist 
language and/or sources of 
authority. 

A3 

 clearly explain key teachings of 
religious traditions and how they 
influence people or communities 
using examples. 

 use a good range of specialist 
language and/or sources of 
authority. 

E3 

 clearly explain key teachings of 
religious traditions, using clear 
reasons, and how they influence 
people and communities using 
detailed examples. 

 use a good range specialist language 
and sources of authority. 

AO2 
be able to analyse 
and evaluate 
personal 
responses to 
these. 

D1 

 briefly state what I think about an 
issue studied linking it to an example. 

A1 

 briefly give different religious believers 
responses to the issues, studied 
showing I understand different people 
might think different things linking it to 
an example. 

 use some specialist language and/or 
sources of authority. 

E1 

 give a limited evaluation of some 
different responses to the issues 
(including those of religious believers) 
using specific examples. 

 use some specialist language and 
sources of authority. 

D2 

 state what I think about an issue 
studied linking it to an example. 

 make very limited use of specialist 
language and/or sources of authority. 

A2 

 give different religious believers 
responses to the issues studied, 
showing I understand different people 

E2 

 give an evaluation of different 
responses to the issues (including 
those of religious believers) using 
specific examples. 
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 might think different things linking it to 
an example. 

 use specialist language and/or 
sources of authority. 

 use specialist language and sources 
of authority. 

D3 

 state with a clear reason what I think 
about an issue studied linking it to an 
example. 

 make limited use of specialist 
language and/or sources of authority. 

A3 

 give different religious believers 
responses to the issues studied 
clearly showing I understanding 
different people might think different 
things linking it to an example. 

 use a good range of specialist 
language and/or sources of authority. 

E3 

 give a highly detailed evaluation of 
different responses to the issues 
(including those of religious believers) 
using specific examples. 

 use a good range specialist language 
and sources of authority. 
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YEAR 9 
 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 
I can …  

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AO1 
know and understand 
beliefs, practices and 
sources of authority of 
world religions.  
 

D1 

 describe something a religious 
believer does because of their beliefs 
using examples. 

 
 
 

A1 

 explain a key teaching of religious 
traditions, using clear reasons, 
and how this influences people 
and communities using detailed 
examples. 

 use some specialist language and 
sources of authority. 

E1 

 fully explain a key teaching of 
religious traditions, using clear 
reasons, and how this influences 
people and communities using 
detailed examples. 

 use some specialist language and 
sources of authority. 

D2 

 describe something a religious 
believer does because of their beliefs 
using examples. 

 make very limited use of specialist 
language and/or sources of authority. 

A2 

 explain key teachings of religious 
traditions, using clear reasons, 
and how this influences people 
and communities using detailed 
examples. 

 use specialist language and 
sources of authority. 

E2 

 fully explain key teachings of 
religious traditions, using clear 
reasons, and how this influences 
people and communities using 
detailed examples. 

 use specialist language and 
sources of authority. 

D3 

 describe somethings a religious 
believer does because of their beliefs 
using examples. 

 make limited use of specialist 
language and/or sources of 
authority. 

A3 

 clearly explain key teachings of 
religious traditions, using clear 
reasons, and how they influence 
people and communities using 
detailed examples. 

 use a good range specialist language 
and sources of authority. 

E3 

 fully explain key teachings of religious 
traditions, using clear reasons, and 
how they influence people and 
communities using detailed examples. 

 use a good range specialist language 
and sources of authority. 

AO2 
be able to analyse and 
evaluate personal 
responses to these. 

D1 

 state what I think about an issue 
studied linking it to an example. 

A1 

 give a limited evaluation of some 
different responses to the issues 
(including those of religious believers) 
using specific examples. 

 use some specialist language and/or 
sources of authority. 

E1 

 give an explicit evaluation of some 
different responses to the issues 
(including those of religious believers) 
using specific examples. 

 use some specialist language and 
sources of authority. 

D2 

 state what I think about an issue 
studied linking it to an example. 

 make very limited use of specialist 
language and/or sources of authority. 

 

A2 

 give a reasonable evaluation of 
different responses to the issues 
(including those of religious believers) 
using specific examples. 

E2 

 give an explicit and detailed 
evaluation of different responses to 
the issues (including those of religious 
believers) using specific examples. 
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 use specialist language and/or 
sources of authority. 

 use specialist language and sources 
of authority. 

D3 

 state with a clear reason what I think 
about an issue studied linking it to an 
example. 

 make limited use of specialist 
language and/or sources of authority. 

A3 

 give a sound evaluation of different 
responses to the issues (including 
those of religious believers) using 
specific examples. 

 use a good range specialist language 
and/or sources of authority. 

 

E3 

 give an explicit and highly detailed 
evaluation of different responses to 
the issues (including those of religious 
believers) using specific examples. 

 use a good range specialist language 
and sources of authority. 
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PHYSICAL EDUCATION  

 

YEAR 7 
 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Observe and 
record 

D1 

 demonstrates basic fundamental skills 

 Is beginning to use effective 
communication with other 
player(s)/performer(s) (team activities 
only) 

 Is beginning to demonstrate a regard 
for the safety of themselves and 
others  

A1 

 Some core skills are performed in 
isolation with accuracy, control and 
fluency, but rarely in competitive 
situations 

 Sometimes uses effective communication 
with other player(s)/performer(s) (team 
activities only) 

 Sometimes demonstrates regard for the 
safety of themselves and others  

E1 

 Core skills are performed in isolation with 
some consistency, accuracy, control and 
fluency and often in competitive 
situations  

 Often uses effective communication with 
other player(s)/performer(s) (team 
activities only) 

 Often demonstrates regard for the safety 
of themselves and others  

 

D2 

 is beginning to demonstrate some 
core skills in isolation 

 Is beginning to select and use 
appropriate skills 

 Is beginning to demonstrate an 
awareness of the rules/regulations of 
the activity during performance 

A2 

 Some core skills are performed in 
isolation with accuracy, control and 
fluency, sometimes in competitive 
situations 

 Sometimes selects and uses appropriate 
skills in competitive situations 

 Sometimes demonstrates awareness of 
the rules/regulations of the activity during 
performance 

E2 

 Core skills are performed in isolation with 
some consistency, accuracy, control and 
fluency and often in competitive 
situations  

 Often selects and uses appropriate skills 
in competitive situations 

 Often demonstrates awareness of the 
rules/regulations of the activity during 
performance 

 

D3 

 is beginning to demonstrate some 
core skills with consistency in 
isolation 

 Is beginning to demonstrate an 
awareness of and response to the 
strengths, weaknesses and actions of 
other player(s)/performer(s) (team 
activities only)  

 Is beginning to apply appropriate 
team strategies/tactics/compositional 
ideas 

A3 

 Few advanced skills are performed with 
consistency, accuracy, control and 
fluency in isolation, but rarely in 
competitive situations 

 Sometimes demonstrates awareness of 
and response to the strengths, 
weaknesses and actions of other 
player(s)/performer(s) (team activities 
only)  

 Sometimes applies appropriate team 
strategies/tactics/compositional ideas 

E3 

 Some advanced skills are performed with 
some consistency in isolation with 
accuracy, control and fluency and, on 
occasions, in competitive situations 

 Often demonstrates awareness of and 
response to the strengths, weaknesses 
and actions of other 
player(s)/performer(s) (team activities 
only)  

 Often applies appropriate team 
strategies/tactics/compositional ideas 
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YEAR 8 

 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Observe and 
record 

D1 

 Some core skills are performed in 
isolation with accuracy, control and 
fluency, but rarely in competitive 
situations 

 Sometimes uses effective 
communication with other 
player(s)/performer(s) (team activities 
only) 

 Sometimes demonstrates regard for 
the safety of themselves and others  

A1 

 Core skills are performed in isolation with 
some consistency, accuracy, control and 
fluency and often in competitive situations  

 Often uses effective communication with 
other player(s)/performer(s) (team 
activities only) 

 Often demonstrates regard for the safety 
of themselves and others  

E1 

 Core skills are performed with some 
consistency, accuracy, control and 
fluency in isolation and competitive 
situations 

 Often uses effective communication with 
other player(s)/performer(s) (team 
activities only) 

 Often demonstrates regard for the safety 
of themselves and others  

D2 

 Some core skills are performed in 
isolation with accuracy, control and 
fluency, sometimes in competitive 
situations 

 Sometimes selects and uses 
appropriate skills in competitive 
situations 

 Sometimes demonstrates awareness 
of the rules/regulations of the activity 
during performance 

A2 

 Core skills are performed in isolation with 
more consistency, accuracy, control and 
fluency and often in competitive situations  

 Often selects and uses appropriate skills 
in competitive situations 

 Often demonstrates awareness of the 
rules/regulations of the activity during 
performance 

E2 

 Core skills are performed with more 
consistency, accuracy, control and 
fluency in isolation and competitive 
situations 

 Often selects and uses appropriate 
skills in competitive situations 

 Often demonstrates awareness of the 
rules/regulations of the activity during 
performance 

D3 

 Few advanced skills are performed 
with consistency, accuracy, control 
and fluency in isolation, but rarely in 
competitive situations 

 Sometimes demonstrates awareness 
of and response to the strengths, 
weaknesses and actions of other 
player(s)/performer(s) (team activities 
only)  

 Sometimes applies appropriate team 
strategies/tactics/compositional ideas 
 
 
 

A3 

 Some advanced skills are performed with 
some consistency in isolation with 
accuracy, control and fluency and in 
competitive situations on occasions 

 Often demonstrates awareness of and 
response to the strengths, weaknesses 
and actions of other 
player(s)/performer(s) (team activities 
only) 

 Often applies appropriate team 
strategies/tactics/compositional ideas 

E3 

 Advanced skills are performed with some 
consistency, accuracy, control and 
fluency in isolation and in competitive 
situations on occasions. 

 Often demonstrates awareness of and 
response to the strengths, weaknesses 
and actions of other 
player(s)/performer(s) (team activities 
only)  

 Often applies appropriate team 
strategies/tactics/compositional ideas 
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YEAR 9 
 
 
  

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard  
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Observe and 
record 

D1 

 Core skills are performed in isolation 
with some consistency, accuracy, 
control and fluency and often in 
competitive situations  

 Often uses effective communication 
with other player(s)/performer(s) 
(team activities only) 

 Often demonstrates regard for the 
safety of themselves and others  

A1 

 Core skills are performed with some 
consistency, accuracy, control and 
fluency in isolation and competitive 
situations 

 Often uses effective communication with 
other player(s)/performer(s) (team 
activities only) 

 Often demonstrates regard for the safety 
of themselves and others  

E1 

 Core skills are performed consistently 
with accuracy, control and fluency in 
isolation and competitive situations 

 Consistently uses effective 
communication with other 
player(s)/performer(s) (team activities 
only) 

 Consistently demonstrates regard for the 
safety of themselves and others. 

D2 

 Core skills are performed in isolation 
with more consistency, accuracy, 
control and fluency and often in 
competitive situations  

 Often selects and uses appropriate 
skills in competitive situations 

 Often demonstrates awareness of the 
rules/regulations of the activity during 
performance 

A2 

 Core skills are performed with more 
consistency, accuracy, control and 
fluency in isolation and competitive 
situations 

 Often selects and uses appropriate 
skills in competitive situations 

 Often demonstrates awareness of the 
rules/regulations of the activity during 
performance 

E2 

 Advanced skills are performed with some 
consistency with accuracy, control and 
fluency in isolation and competitive 
situations 

 Consistently selects and uses 
appropriate skills in competitive situations 

 Consistently demonstrates an awareness 
of the rules/regulations of the activity 
during performance. 

D3 

 Some advanced skills are performed 
with some consistency in isolation 
with accuracy, control and fluency 
and in competitive situations on 
occasions 

 Often demonstrates awareness of 
and response to the strengths, 
weaknesses and actions of other 
player(s)/performer(s) (team activities 
only) 

 Often applies appropriate team 
strategies/tactics/compositional ideas 

A3 

 Advanced skills are performed with some 
consistency, accuracy, control and 
fluency in isolation and in competitive 
situations on occasions. 

 Often demonstrates awareness of and 
response to the strengths, weaknesses 
and actions of other 
player(s)/performer(s) (team activities 
only)  

 Often applies appropriate team 
strategies/tactics/compositional ideas 

 

E3 

 Advanced skills are performed with more 
consistency with accuracy, control and 
fluency in isolation and competitive 
situations 

 Consistently demonstrates awareness of 
and response to the strengths, 
weaknesses and actions of other 
player(s)/performer(s) (team activities 
only)  

 Consistently applies appropriate team 
strategies/tactics/compositional ideas 
demonstrating a good understanding of 
the activity. 
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ICT 

YEAR 7 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AUTUMN – 
SPRING  

 Can log onto the school computer 
systems. (May require help) 

 

 Can change password with help.  
 
 Can create folders.  
 

 Can save to their documents. 
 
 Can use the internet safely. 
 
 Can identify ways to use a  

computer acceptably. 
 
 Can identify computer security  

risks 
 
 Created a brief plan of what will be 

included within the video 
 
 Can use video editing software to 

create and save a simple movie. 
 

 Can create a movie which includes 
text & images only 

 

 

 

 
 

 Can log onto the school computer 
systems. 

 
 Can change password independently 

and can identify secure password. 
 
 Can create folders and subfolders  

with suitable names. 
 
 Can open and save files from the shared 

area 
 
 Can identify risks on the Internet 

 

 Can save images from the internet / 
common drive appropriately in suitable 
folder. 

 
 Created a storyboard of what will  

be included within the video 
 
 Can add text, audio and transitions in  

video editing software. 

 Can change password  
independently and can explain what 
makes a secure password. 

 
 Know why it is important to have  

an organised folder structure 
 

 Can explain the risks of using the 
Internet as well as what to do.  

 
 Created a detailed storyboard of  

what will be in the video justifying 
some choices 

 
 Can create a professional movie 

using video editing software 
 
 Can add text, audio and transitions 

to make the movie suitable for the 
target audience (free from errors) 
 

 Can export the movie to a suitable 
format 
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SPRING – 
SUMMER  

 Knows what a digital computer is 
used for 

 

 Can give 2-3 examples of digital  
computers 

 

 Can identify what hardware is and  
provide 2-3 examples; briefly identifying 
what they do 

 
 

 Can give 1-2 examples of input and  
output devices 

 
 

 Knows why storage devices are needed 
and give 1 example 

 

 Knows how a computer communicates  
and can convert 4 bit binary 

 
 

 Knows what an algorithm is and can  
give a basic real-life example 

 
 

 Can draw simple flowcharts showing 
sequences 

 

 Understands ASCII  
 

 Can define what is a digital computer 
 

 

 Can give 3-4 examples of digital  
computers 

 

 Can define what hardware is and  
provide 3-4 examples; describing what they 
do 

 
 

 Can define what an input and output device 
is and give 3-4 examples of each 

 
 

 Can define what a storage device is  
and give 2 examples 

 

 Can explain how a computer communicates 
and can convert binary 

 
 

 Can define what an algorithm is and  
can represent this within a flowchart 
sequence 

 

 Can draw flowcharts showing  
sequences 
 

 Can use ASCII table to identify /work out 
code 

 

 Can explain what is meant by a digital 
computer 

 

 Can give 4+ examples of digital  
computers including 1-2 embedded 
computers 

 

 Can define what hardware is and  
provide 4+ examples; describing what  
they do and how they are interact with 
other components 

 

 Can define what an input and output 
device is and give 4+ examples of each 
and recognises that some devices can 
be hybrids 

 

 Can define what a storage device is  
and give 2+ examples 

 

 Can explain how a computer 
communicates in relation to the CPU  
and can convert 8 bit binary 

 

 Can define what an algorithm is and  
why they are used and can represent  
this within a complete flowchart 

 

 Can draw flowcharts showing sequence 
and have started to think about  
selection 
 

 Understands ASCII and UNICODE 
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YEAR 8 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AUTUMN – 
SPRING  

 Can list the key features of a  
website 
 

 Know how navigation works on a website 
 
 

 Can identify the intended audience based 
on the layout of a website 
 

 

 Know what a house style is on a website 
and created a basic house 
style & plan 

 Understands Copyright 
 
 

 Can download and insert  
appropriate images into a website  

 

 Created a basic website for a specific 
purpose and audience. It may not  
be fit for purpose and audience 
 

 Evaluated their work by briefly 
commenting on what went well and what 
did not 

 

 
 
 
 
 
 
 

 Can explain the key features of 
 a website 

 

 Can describe how navigation techniques are 
used on websites 

 
 

 Understand how the intended audience 
affects the layout of a website 
 

 Know why house styles are used on 
websites and created a design which is 
suitable for purpose and audience 

 

 Understands the implications of copyright 
when downloading images/text/sound from 
the internet 

 
 

 Created a website with suitable content 
which is mostly fit for  
purpose and audience (3 pages) 

 

 Evaluated their work by explaining what 
went well and what did not and the reasons 
for this 

 Can evaluate what makes a good 
website 

 

 Can describe in detail how  
navigation techniques are used on 
websites 

 

 Can explain how features of a  
website are suitable for an intended 
audience 

 

 Understand why house styles are used 
on websites and created a fully 
appropriate design justifying their 
choices 

 

 Created a fully functioning website 
which is fully fit for purpose and 
audience (3 pages)  
 

 Evaluated their work by explaining what 
went well and what did not  
and justifying the reasons for this. They 
have also suggested ways in which the 
website could be improved. 
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SPRING – 
SUMMER  

 To know what an algorithm is 
 

 

 Know what a flowchart is and can  
identify the basic symbols 
 

 

 To know what a variable is 

 

 
 

 To be able to identify some of the  
different data types 

 
 

 To use one pre-built function (print)   
 

 

 To be able to create a sequence of 
instructions 

 
 

 Little comments are used to explain  
how the program works 
 

 Understand what an algorithm is and create 
one for a specific  
situation/ problem 
 

 Can create a flowchart from a specific 
problem 

 

 Understand what is a variable is uses it 
effectively in their program. 
 

 To be able to explain all 4 data types  
 
 

 To be able to use the print and input function 

 

 
 

 To be able to create a sequence of 
instructions which includes iteration (loops)  

 
 
 

 Comments partially explain how the program 
works.  

 Understand what an algorithm is and 
create one for a specific situation/  
problem which includes more than one 
decision 

 

 Can create a flowchart from a specific 
problem and includes decision symbols 

 

 Understand what variables and 
constants are and can implement them 
in their code 

 

 
 

 To be able to explain all 4 data types  
and implement them within a Python  
program effectively 

 

 To be able to use the print and input 
function in numerous sequences of 
code 

 

 To be able to create sequences of 
instructions which includes iteration 
(loops) and selection (IF statement)  

 

 Comments fully explain how the  
program works. 
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YEAR 9 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

AUTUMN   Knows what a digital computer is used  
for 

 

 Can give 1-2 examples of input and  
output devices 

 

 Knows why storage devices are needed 
and give 1 example 
 

 Knows how a computer communicates  
and can carry out 4 bit binary  
conversions 

 

 Can identify the different logic gates 
 

 Knows what an algorithm is and can  
give a basic real life example 

 

 Know what a sequence and iteration  
are 

 

 To understand different data types 
 
 

 

 Can define what is a digital computer 
 

 

 Can define what an input and output device 
is and give 3-4 examples of each 

 
 

 Can define what a storage device is and give 
2 examples 
 

 Can explain how a computer communicates 
and can carry out 4 bit binary conversions 

 

 Can create different diagrams with  

 logic gates 
 

 Can define what an algorithm is and  
can represent this within a flowchart  
sequence 

 

 Can define sequence and iteration 
 

 Use different types in their program 
 

 

 Can explain what is meant by a digital 
computer 
 

 Can define what an input and output 
device is and give 4+ examples of each  
and recognises that some devices can 
be hybrids 

 

 Can define what a storage device is and 
give 2+ examples 
 

 Can explain how a computer 
communicates in relation to the CPU  
and can carry out 8 bit binary 
conversions 

 

 Can complete truth tables 
 

 Can define what an algorithm is and  
why they are used and can represent  
this within a complete flowchart 
 

 Can define sequence, iteration and 
selection and describe where used 

 

 Apply casting to change the data type 
 

 

 

 

 

 
 



70 

 

SPRING   Has a limited understanding of the 
purpose of digital graphics,  
summarising how and why they are used 

 

 Has a limited understanding of how  
different purposes and audiences  
influence the design and layout of digital 
graphics 

 

 Creates a summary of the client brief  
which identifies a few of the client/ 
audience requirements. 

 

 Creates a simple visualisation diagram 
(design) of the final graphic 

 

 Demonstrates a limited understanding  
of legislation in relation to graphics 

 

 Sources or created a limited range of 
assets for the graphic 

 

 Uses a limited range of tools to create a 
simple graphic which is appropriate to 
some of the client brief 

 

 Reviewed the final graphic and 
demonstrates limited understanding of 
what worked well and what did not with 
few references to the client brief 

 

 The review identifies some appropriate  
areas for improvement  

 Has a sound understanding of the  
purpose of digital graphics,  
summarising how and why they are used 

 

 Has a sound understanding of how  

different purposes and audiences  
influence the design and layout of digital 
graphics 

 

 Creates a summary of the client brief  
which clearly identifies the client/ audience 
requirements. 

 

 Creates a sound visualisation diagram 

(design) of the final graphic 
 

 Demonstrates a sound understanding  
of legislation in relation to graphics 

 

 Sources or created a sound range of  
assets for the graphic 

 

 Uses an effective range of tools to  
create a graphic in some detail which is 
appropriate to most of the client brief 

 

 Reviewed the final graphic and 
demonstrates a reasonable understanding 
of what worked well and what did not 
mostly referencing the client brief 

 

 The review identifies appropriate  
areas for improvement and sometimes 
explained 

 Has a thorough understanding of the 
purpose of digital graphics,  
summarising how and why they are 
used 

 

 Has a thorough understanding of how  

different purposes and audiences  
influence the design and layout of 
digital graphics 

 

 Creates a detailed client brief  
which clearly identifies the client/ 
audience requirements. 

 

 Creates a clear/ detailed visualisation 
diagram (design) of the final graphic 

 

 Demonstrates a thorough 
understanding  
of legislation in relation to graphics 

 

 Sources or created a thorough range 
of  
assets for the graphic 

 

 Uses effective range of advanced 

tools  
to create a graphic in complex detail  
which is appropriate to the client brief 

 

 Reviewed the final graphic and 
demonstrates a thorough 
understanding 
of what worked well and what did not 
fully referencing the client brief 

 

 The review identifies areas 
improvement which are wholly 
appropriate and sometimes justified 
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DESIGN TECHNOLOGY 

YEAR 7 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Investigating D1 Responds to a design brief or specification 
superficially. 
 
 

A1 Responds to a design brief and specification 
by identifying most of the key features. 

E1   Creates and responds to a 
specification. 

D2 Can search for specific images to help 
build knowledge and inspire ideas. 
 
 

A2 Produces secondary research showing an 
understanding of the theme set and basic 
understanding of work of others. 

E2 Produces secondary research that aids 
the design process and identifies the work 
of other that could be inspirational. 

D3 Can identify who would want the product. 
 

A3 Can identify the client, or can profile the 
client. 

E3 Identifies the client and can profile them. 

Designing D1 Shows initial ideas through sketching or 
simplistic drawing with little or no 
development. 
 

A1 Shows imagination when producing a range 
of designs with little development. 

E1 Shows creativity and imagination when 
producing a design with little or no 
development. 

D2 Uses colour to show forward planning. A2 Uses colour and simple lines to show the 
material properties 

E2 Uses colour and lines/mark making to 
show the material property and finish. 

D3 Draws in 2D only and labels designs with 
key information.  No materials identified. 
 
 

A3 Designs are in 2D sketching with some 
attempt at 3D.  Designs are annotated with key 
information. Some consideration of the materials 
that could be used. 

E3 Designs are drawn in 2D and 3D.  
Designs are annotated with thoughts and 
key information.  Key materials may be 
considered and some use of CAD. 

 
Making 

D1  Needs assistance or guidance to plan the 
manufacture 
 

A1 Needs assistance to plan the manufacture E1  Needs some guidance to plan the 
manufacture 

D2  Needs support during the manufacturing 
process 
 

A2  Needs guidance during the manufacturing 
process 

E2 Used some guidance or supervision 
during the manufacturing process 

D3.  Working outcome with little consideration 
of finish. 
 
 

A3  Successful working outcome with little 
consideration of finish 

E3   A mostly successful appearance, 
working outcome and some consideration of 
finish. 
 

Testing and 
Evaluating 

D1 Superficial testing when making. A1 Ongoing testing to ensure a quality outcome 
is produced. 

E1 Ongoing testing and QC is minimal. 
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D2  Needs advice and feedback to show 
whether the design meets the specification 
 

A2 Uses feedback to describe how well the 
design meets the specification 

E2 Uses feedback to explain how well the 
final design meets the design brief and 
specification. 

D3  Evaluated final outcome showing realistic 
strengths and areas to develop  
 

A3  Evaluated final outcome showing some 
strengths and areas to develop. 

E3   Evaluated final outcome showing clear 
strengths and precise areas to develop  

Literacy and 
Numeracy 

D1  Some basic sentences and use some 
punctuation and grammar 
 

A1 Correct spellings, punctuation and grammar 
on most occasions 

E1  Good level of spelling, punctuation and 
grammar, using a range of technical 
vocabulary. 

D2 Can measure with some support 
 
 

A2  Can measure and remembers often to use 
the correct units 

E2  Can measure accurately, using the 
correct units 

D3  Can use addition or subtraction to cost up 
the materials 
 
 

A3  Can work out the total cost of materials E3  Can calculate the total cost of the 
product from bulk prices 

Health and 
Safety 

D1  Can state some safety rules A1 Can describe most safety rules E1  Can explain most safety rules 

D2  Needs reminding about the rules often 
 

A2  Needs reminding of the rules sometimes E2  Need reminders when new to 
equipment 

D3 Can name some personal protective 
equipment. 

A3 Can describe some personal protective 
equipment. 

E3 Can explain why some personal 
protective equipment is used. 
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YEAR 8 

 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Investigating D1 Creates and responds to a specification. 
 

A1 Basic analysis of the task/design brief 
showing areas to consider when designing 
and making. 

E1   Analyses the design brief showing the 
areas to consider when designing and 
making. 

D2 Produces secondary research that aids the 
design process and identifies the work of other 
that could be inspirational. 
 
 
 

A2 Can investigate and use information 
gathered on iconic designers/movements to 
inform ideas. 

E2 Displayed research from eras, design 
movements or work of others.  Basic 
research evident into materials and their 
properties to make an informed decision in 
making. 

D3 Profiles who the product could be designed 
and made for.  Impact on society has been 
vaguely considered. 
 

A3 Understands and can state limited 
information on a client’s needs and wants. 

E3 Produces a client profile suited to the 
outcome that can mostly be used to 
address a client’s needs and wants. 

Designing D1 Shows creativity and imagination when 
producing a design with little or no development. 

A1 Shows creativity and imagination when 
producing one or more designs with little or 
no development. 

E1 Shows creativity and imagination when 
producing a small range of designs with 
little development. 

D2 Uses colour and lines/mark making to show 
the material property and finish. 
 
 
 

A2 Considered function, aesthetics and 
innovation when developing ideas through 
visual means.  Evidence of modelling the 
final solution. 

E2 Final solution designed and annotated.  
Forward planning shown for manufacture 
arrived from modelling the solution. 

D3 Designs are drawn in 2D and 3D.  Designs 
are annotated with thoughts and key information.  
Some materials may be considered and some 
use of CAD. 
 

A3 Designs are shown using different 2D and 
3D techniques.  Designs are annotated with 
key information and thoughts.  Some 
materials are considered and use of CAD. 

E3 Designs are shown using variety of 2D 
and 3D techniques. Designs are annotated 
with key information. Most materials are 
considered and may include the use of 
CAD. 

 
Making 

D1  Needs some guidance to plan the 
manufacture 
 

A1 Basic making plan and some independent 
decision making. 

E1 Basic manufacturing specification 
produced that is used to plan the 
manufacture. Independent decision making 
and problem solving. 

D2  Basic evidence of making through a diary or 
photos 
 

A2 Basic well-ordered evidence of making 
through a diary or photos. 

E2 Chronological evidence of making 
through a diary or photos. 

D3.  A successful appearance, working outcome 
with some consideration of finish. 
 

A3 A mostly successful appearance, working 
outcome and consideration of finish. 

E3    A highly successful appearance 
working outcome with consideration of 
finish.  Demonstrates marking and 
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measuring out onto materials with correct 
equipment and waste material accurately. 

Testing and 
Evaluating 

D1 Basic testing, evaluation and refining of ideas 
and products against a specification. 
 
 

A1 Ongoing testing and refining to ensure a 
quality outcome is produced.   Testing 
against a specification. 

E1 Appropriate testing and refining to 
ensure a high quality outcome is produced.  
Product compared against the 
specification.     

D2 Takes into account the views of the intended 
users and other interested groups. 

A2 Takes into account the views and 
opinions of interested groups to make 
recommendations for improvements. 

E2 Takes into account the views and 
opinions of interested groups to outline 
improvements and modifications needed to 
improve the product. 

D3 Evaluated final outcome showing clear 
strengths and precise areas to develop. 

A3 Evaluated final outcome showing clear 
strengths and features that need developing 
further. 

E3 Evaluated skills throughout.  Evaluated 
strengths and stated areas to develop.    

Literacy and 
Numeracy 

D1 Uses correct spellings, punctuation and 
grammar on most occasions. 
 

A1 Good level of spelling, punctuation and 
grammar within work.  

E1 Very good level of spelling, punctuation 
and grammar within work. 

D2 Can measure accurately often using the 
correct units. 
 

A2 Can measure accurately using the correct 
units. 

E2 Can measure accurately using the 
correct units and have an understanding of 
some of the ratios when scaling. 

D3  Uses some technical vocabulary. 
 

A3 Uses a range of technical vocabulary. E3 Uses challenging technical vocabulary 
on most occasions. 

Health and 
Safety 

D1 Can describe the hazards when working in 
technology rooms. 

A1 Can describe the risks when working with 
equipment and machinery. 

E1  Can describe the control measures 
when working with equipment and 
machinery. 

D2 Needs reminding about the health and safety 
rules when using a new piece of equipment. 

A2 Can follow health and safety rules mostly 
with some reminders. 

E2  Follows health and safety rules without  
any reminders. 

D3 Can name a range of personal protective 
equipment. 

A3 Can describe some types of personal 
protective equipment. 

E3 Can explain why some personal 
protective equipment is used. 
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YEAR 9 
 
 

Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 

Investigating D1 Analyses the design brief showing the areas 
to consider when designing and making. 
 

A1 Analyses the design brief, conducts 
research and produces an accurate and 
appropriate design specification. 

E1 Analysed design brief, conducts 
research and produces an accurate and 
appropriate design and manufacturing 
specification. 

D2 Displayed research from eras, design 
movements or work of others.  Basic research 
evident into materials and their properties to 
make an informed decision in making. 

A2 Displayed research from eras, design 
movements or the work of others.  Sufficient 
research evident into materials and their 
properties to make an informed decision in 
making. 

E2 Displayed research from eras, design 
movements or work of others.  Analysed 
existing products to influence designs in 
depth.  Shown an understanding and 
consideration of SMSC with limited 
understanding of the impact. 

D3 Produces a client profile suited to the 
outcome that can mostly be used to address a 
client’s needs and wants. 
 

A3 Understands what a client wants and 
needs and investigates this through an 
interview or profile. 

E3  Understands what a client wants and 
needs and investigates this through an 
interview and displays this profile 
imaginatively. 

Designing D1 Shows creativity and imagination when 
producing a small range of designs with little 
development 

A1 Shows creativity and imagination when 
producing several designs.  Taken further 
research into consideration when designing.  
Development shown in drawing and 
modelling. 

E1 Shows creativity and imagination when 
producing a range of ideas.  Mathematical 
modelling using oral and digital 
presentations and computer based tools.  
Considered the cost of the materials and 
components. 

D2 Final solution designed and annotated. 
Forward planning shown for manufacture 
arrived from modelling.   Used technical 
language in annotation. 
 

A2 Final solution designed and annotated. 
Considered function, aesthetics and 
innovation when developing ideas through 
visual means.  

E2 Final solution designed and annotated.  
Avoided stereotypical response.  
Investigates new and emerging 
technologies.   

D3 Designs are shown using a variety of 2D and 
3D techniques.  Designs are annotated with key 
information.  Most materials are considered and 
may include the use of CAD 
 

A3 Some evidence of experimented in 2D 
and 3D techniques.  Designs are annotated 
with key information.  Development shown in 
drawing and modelling.  CAD has been used 
confidently if appropriate.  

E3 Evidence of challenging 2D and 3D 
techniques.  Designs are annotated with 
key information.  Development shown in 
drawing and modelling; improvements are 
clear.  CAD has been used confidently and 
shows grasp of modelling. 

Objective Working towards expected standard 
Developing (D1-3) 

D1 - lower end of the standard 
D2 - middle part of the standard 
D3 - upper level of the standard 

Working at expected standard 
Assured (A1-3) 

A1 - lower end of the standard 
A2 - middle part of the standard 
A3 - upper level of the standard 

Working at greater depth within expected 
progress 

Extending (E1-3) 
E1 - lower end of the standard 
E2 - middle part of the standard 
E3 - upper level of the standard 
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Making 

D1 Basic manufacturing specification produced 
that is used to plan the manufacture. 
Independent decision making and problem 
solving. 
 

A1 Detailed manufacturing specification 
produced that is used to plan the 
manufacture. Independent decision making 
and problem solving. 

E1 Detailed manufacturing specification 
produced that is used to plan the 
manufacture. Independent decision making 
and problem solving. 

D2 Chronological evidence of making through a 
diary or photos. 
 

A2 Chronological evidence of making 
through a diary, photos or flow chart. 

E2 Chronological evidence of making 
through a diary, photos and detailed flow 
chart.  Experimented with the use of Gantt 
charts. 

D3.  A highly successful appearance working 
outcome with consideration of finish.  
Demonstrates marking and measuring out onto 
materials with correct equipment and waste 
material accurately. 
 

A3 A highly successful appearance working 
outcome with consideration of finish.  Good 
level of finishing skills that are appropriate for 
the outcome.  Appropriate use of CAM.  
Tools and equipment used safely, accurately 
and confidently. 

E3 A highly successful appearance 
working outcome with consideration of 
finish. Trialled a wide range of techniques 
that are suitable for the chosen outcome.  
Transferred skills to final outcome 
independently.  Take risks and show 
resilience during manufacture.     

Testing and 
Evaluating 

D1 Appropriate testing and refining to ensure a 
high quality outcome is produced.  Product 
compared against the specification. 

A1 Appropriate testing and refining to ensure 
a high quality outcome is produced.  Some 
parts of the outcome have been compared 
against the specification(s). 

E1 Imaginative testing and refining to 
ensure a high quality outcome is produced.  
All parts of the outcome have been 
compared against the specification(s). 

D2 Takes into account the views and opinions 
of interested groups to outline improvements 
and modifications needed to improve the 
product. 

A2 Takes into account the views and 
opinions of interested groups and explains 
the need for modifications when evaluating. 

E2  Takes into account the views and 
opinions of interested groups and justifies 
the need for modifications when 
evaluating. 

D3 Evaluated skills throughout.  Evaluated 
strengths and stated areas to develop.    

A3 Evaluated skill and process throughout.  
Evaluated strengths and impacted some 
areas in development as a result. 

E3 Evaluated skill and process throughout.  
Understands that developments in D&T 
should impact on individuals, society and 
the environment as designers when 
identifying areas to modify and improve. 

Literacy and 
Numeracy 

D1 Very good level of spelling, punctuation and 
grammar within work. 
 

A1 Very good level of spelling, punctuation 
and grammar within work and use 
challenging technical vocabulary on most 
occasions. 

E1 Very good level of spelling, punctuation 
and grammar within work and use 
challenging technical vocabulary very often 
and use the correct writing structure. 

D2 Can measure accurately within a range of 
areas using the correct units. 
 

A2 Can measure accurately within a range of 
areas using the correct units and have an 
understanding of some of the ratios when 
scaling. 

E2 Can measure accurately within a range 
of areas using the correct units and have 
an understanding of some of the ratios 
when scaling for different purposes. 

D3 Calculates the cost of products they have 
made. 
 

A3 Calculates the total cost per product they 
have made. 

E3 Calculates the total cost per product 
and make complex calculations to predict 
changes to cost due expected changes. 

Health and 
Safety 

D1 Can describe the hazards when working in 
technology rooms. 

A1 Can describe the risks when working with 
equipment and machinery. 

E1  Can describe the control measures 
when working with equipment and 
machinery. 
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D2 Needs reminding about the health and 
safety rules when using a new piece of 
equipment. 

A2 Can follow health and safety rules mostly 
with some reminders. 

E2  Follows health and safety rules without  
any reminders. 

D3 Can name a range of personal protective 
equipment. 

A3 Can describe some types of personal 
protective equipment. 

E3 Can explain why some personal 
protective equipment is used. 
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FOOD TECHNOLOGY 

 

YEAR 7 

Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Food and 
Nutrition  
 
Where food 
comes from  
 

D1  
Name a range of ingredients and explain 
whether they come from plants or animals. 

A1 
Explain where and how some ingredients are 
grown, reared, caught and processed. 

E1 
Explain where and how a variety of ingredients 
are grown, reared, caught and processed. 

D2 

Give some basic reasons for using some 

common ingredients. 

A2 
Explain that different ingredients have different 
properties and functions. 

E2 

Describe some of the main functions of 

ingredients in the products I have made 

D3 
Explain why some foods and drinks have 
labels. 

A3 
Identify some of the main information included on 
food and drinks labels. 

E3 
Use the main information on food and drinks 
labels to make observations about a product. 

Food 
preparation, 
cooking and 
nutrition  

D1 
Understand and apply some of the main 
principles of healthy eating  e.g. drinking 
water. 

A1 

Understand the term ‘Eat well Plate’ and can name 

the food groups. 

E1 

Understand the basic principles of the Eat well 

Plate and their part in healthy eating advice. 

D2 
Understand what nutrients are and name 
some of them. 

A2 
Explain what the main nutrients are and some of 
the foods that provide them. 

E2 
Explain what the main nutrients are, the foods 
that provide them and their basic functions. 

D3 
Know that different people need nutrients and 
energy in different amounts. 

A3 

Explain the main nutrition and energy needs of one 

group of people e.g. athletes. 

E3 
Explain the main nutrition and energy needs of 
two types of people e.g. athletes, elderly 

Health and 
hygiene  

D1 
Understand the importance of handling foods 
carefully to prevent it from becoming unsafe 
to eat. 

A1 
Explain what ‘contamination’, ‘decay’ and 
‘spoilage’ mean and how they cause food to be 
unsafe.  

E1 
Explain what ‘contamination’, ‘decay’ and 
‘spoilage’ mean and how they cause food to be 
unsafe.  
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D2 
Identify some of the main hazards when 
storing, preparing and cooking foods in 
practical lessons. 

A2 
Demonstrate some basic food safety practices 
when getting ready to store, prepare and cook 
foods in practical lessons. 

E2 
Demonstrate some basic food safety practices 
when getting ready to store, prepare and cook 
foods in practical lessons. 

D3 

Understand what is meant by ‘date-mark’ and 

some of the different types of storage for 

foods. 

A3 

Name some of the date-marks used on foods and 

can explain where some foods are stored to keep 

it safe. 

E3 

Name some of the date-marks used on foods 

and can explain where some foods are stored 

to keep it safe. 

Preparation & 
practical skills  

D1 
Can weigh and measure with support. 
With support use knife skills to prepare fruit 
and vegetables. 
 

A1 
Can weigh and measure using the correct 
equipment accurately. 
Can select and use a range of equipment. 
Accurate use of claw and bridge grip to prepare 
fruit and vegetables. 
 

E1 
Weighing and measuring precisely.  
Knife skills result in a consistent and high 
quality outcome when preparing fruit and 
vegetables. 

 

D2 
With help can select and use a range of 
equipment. 
Safe and hygienic when cooking most of the 
time. 
With support can produce quality food 
products. 
 

A2 
Always work in a safe and hygienic manner. 
With some verbal guidance can produce quality 
food products. 
 

E2 
Can independently select and use a wide range 
of equipment accurately. 
High regard for health and safety. 
Work area kept in a clean and tidy manner. 
Independently prepare and cook quality 
products. 
 

D3 

Can make simple modification to recipes e.g. 

salt, pepper, herbs and spices 

 

A3 
Can make more complex modifications e.g. say 
how other ingredients could be added to change 
the taste and texture. 
Accurate portion control ensures little wastage of 

food. 

E3 
Accurate portion control ensures no food 
wastage. 
Understand how modifying a recipe can alter 

the nutritional value and cost as well as sensory 

qualities 
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YEAR 8 

Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Food and 
Nutrition  
 
Where food 
comes from  
 

D1 

Explain where and how some ingredients are 

grown, reared, caught and processed. 

A1 

Explain where and how a variety of ingredients are 

grown, reared, caught and processed. 

E1 

Understand that foods are produced, processed 

and sold in different ways e.g. organic. 

D2 
Explain that different ingredients have 
different properties and functions. 

A2 
Describe some of the main functions of ingredients 
in the products you have made. 

E2 
Describe the main effects of changing certain 
ingredients e.g. flours, fats 

D3 
Identify some of the main information 
included on food and drinks labels. 

A3 
Can read and use the main information on food 
and drinks labels to make observations about a 
product. 

E3 
Can use some information on food labels (e.g. 
ingredients lists) to make comparisons and 
informed choices about foods and drinks. 

Food 
preparation, 
cooking and 
nutrition 

D1 

Understand the term ‘Eat well Plate’ and can 

name the food groups. 

A1 
Understand the basic principles of the Eat well 
Plate and their part in healthy eating advice. 

E1 

Can use the Eat well plate and healthy eating 

advice to make recommendations for a varied 

and balanced diet. 

D2 
Explain what the main nutrients are and some 
of the foods that provide them. 

A2 
Explain what the main nutrients are, the foods that 
provide them and their basic actions. 

E2 
Understand what a wider range of nutrients are 
(macro and micro) identify some of their 
functions. 

D3 
Explain the main nutrition and energy needs 
of one group of people e.g. athletes. 

A3 
Explain the main nutrition and energy needs of two 
types of people e.g. athletes, elderly 

E3 
Explain the nutrition and energy needs of 
several groups of people and understand that 
excess or deficiency can have an effect on 
health. 

Health and 
Hygiene  

D1 
Explain what ‘contamination’, ‘decay’ and 
‘spoilage’ mean and how they cause food to 
be unsafe. 

A1 
Apply understanding of contamination, spoilage 
and decay to describe how they can be prevented 
to make food safe to eat. 

E1 
Understand how bacteria grows and contributes 
to contamination, spoilage and decay, showing 
awareness of some factors which affect food 
safety and food poisoning risk e.g. the danger 
zone.  
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D2 
Demonstrate some basic food safety 
practices when getting ready to store, prepare 
and cook foods in practical lessons. 

A2 
Demonstrate good food safety practices when 
getting ready to store, prepare and cook foods in 
practical lessons. 

E2 
Demonstrate very good food safety practices 
when storing, preparing and cooking foods 
during practical lessons, showing awareness of 
cross-contamination. 

D3 

Name some of the date-marks used on foods 

and can explain where some foods are stored 

to keep it safe. 

A3 

Explain why date-marks are used and how to store 

a range of types of foods. 

E3 

Explain why date-marks are used and why 

different foods need to be stored in different 

ways (e.g. high risk) 

Preparation & 
practical skills  

D1 
Can weigh and measure accurately. 
With help select and use a range of 
equipment. 
With support use knife skills to prepare fruit 
and vegetables. 

 

A1 
Independently weigh and measure ingredients. 
Accurate use of the claw and bridge grip to 
prepare fruit and vegetables. 
Can make cakes using the four different methods. 
 

E1 
Knife skills result in high quality results when 
preparing all ingredients. 
Can independently select and use a wide range 
of equipment. 
Independently prepare filling and roll, fill and 
shape using pastry and bread dough to produce 
aesthetically pleasing results. 

D2 
Safe and hygienic when cooking most of the 
time. 
Can cook safely with raw meat. 
Can make cakes using at least three different 
methods. 
 

A2 
Can prepare meat safely (or Quorn). 
Accurately shape and fill bread/ pasty. 
Independently select and use a range of 
equipment. 
 

E2 
High regard for health and safety. 
“Clean and clear as you go” used consistently 

to prevent contamination of food. 

Can independently cook quality food products. 

Can independently cook quality food products. 

D3 
With support can produce some quality 
products. 
Can shape and fill pastry and/or bread. 
Make simple moderations to recipes. 

A3 
Always work in a safe and hygienic manner 
especially when using raw meat. 
With some verbal guidance can produce quality 
food products. 
Can make some complex modifications to recipes. 
Accurate portion control ensures little food 

wastage. 

E3 
Independently make four quality cakes using all 
four cake methods. 
Understand how modifications to recipes can 
alter the nutritional value, cost and sensory 
qualities. 
Accurate portion control ensures accurate 
portion control. 
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YEAR 9 

Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Food and 
Nutrition  
 
Where food 
comes from  
 

D1 

Explain where and how a variety of 

ingredients are grown, reared, caught and 

processed. 

A1 

Explain where and how a variety of ingredients are 

produced and understand that foods are produced, 

processed and sold in different ways. 

E1 
Explain where and how a variety of ingredients 
are produced and can describe different factors 
that affect the production, processing and sale 
of foods.   

D2 
Describe some of the main functions of 
ingredients in the products I have made. 

A2 
Describe some of the main functions of ingredients 
in the products I have made and describe the main 
effects of changing certain ingredients. 

E2 
Describe some of the functions of ingredients in 
the products I have made in detail and use my 
knowledge to modify recipes to change the 
sensory or nutritional qualities of a product. 

D3 
Read and use the main information on food 
and drinks labels to make observations about 
a product. 

A3 
Use some information on food labels to make 
comparisons and informed choices about foods 
and drinks. 

E3 
Use nutrition and allergy information on food 
labels to make detailed comparisons and 
informed choices about foods and drinks.   

Food 
preparation, 
cooking and 
nutrition 

D1 
Understand the basic principles of the Eatwell 
Plate and their part in healthy eating advice. 

A1 
Use the Eat well plate and healthy eating advice to 
make recommendations for a varied and balanced 
diet. 

E1 
Use the Eat well plate and healthy eating 
advice to develop recipes for a varied and 
balanced diet, considering the needs of others 
e.g. religious and medical needs . 

D2 
Explain what the main nutrients are, the foods 
that provide them and their basic functions. 

A2 
Understand what a wider range of nutrients are 
(macro and micro) and can identify some of their 
functions. 

E2 
Describe a wider range of nutrients (macro and 
micro), can identify their functions and 
understand that these are required in different 
amounts during life. 

D3 

Explain the main nutrition and energy needs 

of two types of people e.g. athletes, elderly. 

A3 

Explain the nutrition and energy needs of several 

groups of people and understand that excess or 

deficiency can affect health. 

E3 
Explain the nutrition and energy needs of 
several groups of people and can describe the 
effect of excess or deficiency on health.  

Health and 
Hygiene  

D1 
Apply my understanding of contamination, 
spoilage and decay to describe how they can 
be prevented to make food safe to eat.  

A1 
Understand how bacteria grows and contributes to 
contamination, spoilage and decay, showing 
awareness of some factors which affect food 

E1 
Understand how bacteria grows and contributes 
to contamination, spoilage and decay and 
describe a range of factors which affect food 
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 safety and food poisoning risk e.g. the danger 
zone. 

safety and food poisoning risk e.g. the danger 
zone, reheating, chilling. 

D2 
Demonstrate good food safety practices when 
getting ready to store, prepare and cook 
foods in practical lessons. 

A2 
Demonstrate very good food safety practices when 
storing, preparing and cooking foods during 
practical lessons, showing awareness of cross-
contamination. 

E2 
Plan for and demonstrate excellent food safety 
practices when storing, preparing and cooking 
foods during practical lessons, showing 
awareness of cross-contamination and critical 
control points. 

D3 
Explain why date-marks are used and how to 
store a range of types of foods. 

A3 

Explain why date-marks are used and why 

different foods need to be stored in different ways 

(e.g. high risk). 

E3 

Apply my understanding of date marks and 

storage instructions to safely store a range of 

foods (e.g. high risk). 

Preparation & 
practical skills  

D1 
With some support can produce quality food 
products. 
With support use knife skills to prepare fruit 
and vegetables. 
 

A1 
With some verbal guidance can produce quality 
food products. 
Accurate use of claw and bridge grip to prepare 
fruit and vegetables. Can prepare meat (or Quorn). 
 

E1 
Can independently cook quality food products. 
Knife skills result in a consistent and high 
quality result when preparing fruit, vegetables 
and chicken (or Quorn). 
 

D2 
Can make simple modifications to recipes. 
With help can select and use a range of 
equipment 
Safe and hygienic when cooking most of the 
time. 

A2 
Can make more complex modifications to recipes 
e.g. say how other ingredients could be added to 
change the taste and texture. 
Can select and use a range of equipment 
Always works in a safe and hygienic manner. Safe 
when working with raw meat. 

E2 
Understand how my modifications to recipes 
alter their nutritional value and cost as well as 
the sensory qualities. 
Can independently select and use a wide range 
of equipment. 

D3 
Can cook safely with raw meat.  
With support can shape and fill products 
Can weigh and measure accurately 

A3 
Can accurately shape and fill products. 
Accurate portion control ensures little wastage of 
food 
Decoration techniques are used to enhance the 

appearance of products. 

E3 
High regard for Health and safety. “Clean and 
clear as you go” used consistently to prevent 
contamination of food. 
High level of accuracy when shaping and filling. 
A high regard for Aesthetics (Pleasing 
appearance). 
Accurate portion control ensures no wastage of 
food 
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DRAMA  

 

YEAR 7 

Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Observe and 
record 
 

Communicating, Creating and group work.  
Demonstrate basic confidence and contribute 
limited creative ideas when communicating 
with others.  
 
Techniques and Performance  
Can select and use drama techniques and 
performance skills with limited confidence.  
 
Reflection 
Can list what performance skills and drama 
techniques have been used with basic 
understanding. 
 
 

Communicating, Creating and group work.  
Demonstrate reasonable confidence and 
contribute creative ideas when communicating with 
others. 
 
Techniques and Performance  
Can select and use drama techniques and 
performance skills with confidence. 
 
Reflection 
Can identify performance skills and drama 
techniques and explain why they have been used. 
 

Communicating, Creating and group work.  
Demonstrate clear confidence and lead 
creative ideas when communicating with others.  
 
Techniques and Performance 
Can select and use drama techniques and 
performance skills with intended purpose.  
 
Reflection 
Can explain how the use of performance skills 
and drama techniques impact on intention. 

YEAR 8 
Working towards expected Standard 
Developing Students …… 

Working at expected standard 
Assured Students ….. 

Working at greater depth within expected 
progress 
Extend Students ….. 

Observe and 

record 

Communicating, Creating and group work.  

Demonstrate basic confidence when 

communicating creative ideas with limited 

links to specific themes/topic/issues. 

Techniques and Performance  
Can select and use drama techniques and 
performance skill with some confidence. 
 
Reflection 
Can identify performance skills and 

techniques that have been used with 

relevance to the theme/topic/issue.   

 

Communicating, Creating and group work.  

Demonstrate reasonable confidence when 

communicating creative ideas with clear links to 

specific themes/topics/issues. 

Techniques and Performance  
Can select and use drama techniques and 

performance skills to demonstrate clear meaning.  

Reflection 
Can describe performance skills and drama 
techniques that have been used, justifying how 
they link to the theme/topic/issues. 

Communicating, Creating and group work.  

Demonstrate clear confidence and lead 

creative ideas when communicating with others. 

Techniques and Performance 
Can select and use appropriate drama 
techniques and performance skills for an 
intended outcome.  
 
Reflection 
Can explain how performance skills and drama 

techniques have impacted on audience 

understanding of the theme/topic/issue 

explored 
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YEAR 9 
Working towards expected Standard 
Developing Students …… 

Working at expected standard 
Assured Students ….. 

Working at greater depth within expected 
progress 
Extend Students ….. 

Observe and 

record 

Communicating and creating and 

ensemble work.  

Demonstrate limited application of stylistic 
skills during rehearsal. 
 
Techniques and Performance  

Apply limited technical and interpretive skills 

in performance.  

 

Reflection 

Identify strengths and developments in 
rehearsal and performance. 

Communicating, Creating and ensemble work.  

Demonstrate relevant application of stylistic skills 
during rehearsal. 
 
Techniques and Performance 

Apply relevant technical and interpretive skills in 

performance.  

 

Reflection 

Describe strengths and developments in rehearsal 
and performance. 

Communicating, Creating and ensemble 

work.  

Demonstrate appropriate application of stylistic 
skills during rehearsal. 
 
Techniques and Performance  

Apply appropriate technical and interpretive 

skills in performance.  

 

Reflection 

Explain strengths and developments in 
rehearsal and performance. 
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ART  

 
Year 7 

Primary Experience 
 

(Baseline criteria) 

Working towards expected 
Standard 

 
Developing 

Working at expected standard 
 

Assured 

Working at greater depth within 
expected progress 

Extend 

Strand 1 - Observe 
and record 
 
Use a range of 
techniques to record 
their observations in 
sketchbooks, journals 
and other media as a 
basis for exploring 
their ideas 

By end of Key Stage 2 
To create books to 
record their 
observations and use 
them to review and 
revisit ideas 

An ability to record with growing 
understanding the skills necessary to 
interpret primary and secondary 
sources 
 

A consistent ability to create a 
realistic interpretation from primary 
or secondary sources 
 

A competent ability to record detailed 
interpretations from primary and 
secondary sources 

Baseline criteria 
 
An ability to record from 
primary and secondary 
sources. 

 To draw from still life observation 
or secondary sources. 

 developing the translation of 3D 
image into 2D form 

 understanding the qualities of 
materials used to translate image 

 To draw from still life 
observation or secondary 
sources, and/or record through 
other media 

 With some accuracy 
developing the translation of 
3D image into 2D form 

 understanding the qualities 
and limitations of materials 
used to translate image 

 to be able to select mediums 
and technologies appropriately 

 To competently draw from still life 
observation or secondary 
sources, and/or record through 
other media 

 With growing accuracy 
developing the translation of 3D 
image into 2D form 

 understanding the qualities and 
limitations of materials used to 
translate image 

 To be able to select mediums and 
technologies appropriately, 
evaluating their success. 

Strand 2 – Analyse 
and evaluate 
 
Analyse and evaluate 
their own work and 
the work of others.   
 
Understand the 
context of the history 
of art, craft, design 
and architecture, 
including specific 
periods, movements 
and styles in order to 
strengthen the visual 
impact or applications 
of their work 

By end of Key Stage 2 
Awareness of great 
artists, architects and 
designers in history 

An ability to form an opinion with 
growing understanding in relation to 
visual images, art, craft, design, 
architecture and other students’ 
work; enabling progression of their 
own developing practice. 

A consistent ability to evaluate and 
express an opinion about 
contextual images, art, craft, 
design, architecture and other 
students’ work; enabling 
progression of their own 
developing practice. 

A competent ability to compare, 
evaluate and express an informed 
opinion about contextual images, art, 
craft, design, architecture and other 
students’ work; enabling progression 
of their own developing practice. 

Baseline criteria 
 
An ability to form 
simplistic opinions and 
evaluations. 

 Use limited specialist vocabulary 
and key words, to communicate 
views and interpretations, 
drawing on their growing 
understanding of Art History with 
regards to practitioners, themes 
and movements.  

 Recognise and name different 
art forms including types of 
painting, craft, sculpture, design 
and architecture, photography 

 Use descriptive and growing 
critical language when 
speaking and writing when 
analysing the work of others  

 Use the specialist vocabulary 
and key words, to express 
views and interpretations, 
drawing on their understanding 
of Art History with regards to 
practitioners, themes and 
movements. 

 Use meaningful descriptive and 
critical language when speaking 
and writing when analysing the 
work of others  

 Use extended specialist 
vocabulary and technical 
language to express views and 
interpretations, drawing on their 
understanding of Art History with 
regards to practitioners, themes 
and movements. 
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and digital media.  With growing 
awareness of context. 

 Show increasing awareness of 
the role of evaluation when 
reviewing their own strengths, 
development and to inform their 
process of ‘next steps’. 

 Apply their growing experience 
of drawing, painting, printing, 
tactile and constructed 
processes/techniques, selecting 
suitable medium (with guidance) 
to enable them to make 
connections with artists, 
craftsmen, designers and 
architects that have been studied 
and through their curricular 
experiences 

 Provide honest evaluation 
when reviewing their own 
strengths, development and 
next steps. 

 With growing confidence 
display an ability to resolve 
creative problems and to 
inform their own work, and the 
work of others, through their 
knowledge of artists, 
craftsmen, designers and 
architects that have been 
studied and through their 
curricular experiences 

 Apply their experience of 
drawing, painting, printing, 
tactile and constructed 
processes/techniques, 
selecting suitable tools to 
enable them to design and 
make art works influenced by 
contextual history. 

 Show perceptive evaluation when 
reviewing their own strengths, 
development and next steps. 

 An ability to resolve creative 
problems and to inform their own 
work, and the work of others, 
through their knowledge of artists, 
craftsmen, designers and 
architects that have been studied 
and through their curricular 
experiences 

 Apply and extend their 
experience of drawing, painting, 
printing, tactile and constructed 
processes/techniques, selecting 
suitable tools to enable them to 
design and make art works 
influenced by contextual history. 

Strand 3 – 
Exploration & 
design development  
To use a range of 
techniques and 
media, including 
painting  

 
To increase their 
proficiency in the 
handling of different 
materials 

By end of Key Stage 2 
to improve their mastery 
of art and design 
techniques, including 
drawing, painting and 
sculpture with a range of 
materials 

To understand the sequence of 
design steps necessary to develop 
and improve ideas; to creatively 
inform their individual designs and 
planning for a proposed outcome.  
 

To be able to explore a sequence 
of design steps in order to develop 
and improve ideas; to creatively 
inform their individual designs and 
planning for a proposed outcome.  
 
  

To competently explore a sequence 
of design steps in order to develop 
and improve ideas; to creatively 
inform their individual designs and 
planning for a proposed outcome.  
 
  

Baseline criteria 
 
An ability to develop 
ideas using a range of 
materials, mediums and 
processes. 

 Through guided research and 
observations, explore ideas 
using appropriate visuals, in 
order to begin the process of 
developing their own work.  

 An ability to manipulate a basic 
range of materials, media and 
processes to develop initial ideas 
and meanings.   

 To develop images and 
artefacts, interpreting the visual 
and tactile qualities of the 
original source or contextual 
references in order to express 
their initial intentions. 

 Through research and 
observations, explore ideas 
and select visuals, and other 
information, to develop their 
work, taking account of the 
purpose.  

 An ability to manipulate 
materials, media and 
processes to communicate 
ideas and meanings.   

 Use primary and secondary 
sources to inform and develop 
imaginative ideas for their 
work 

 Through continual research and 
observations, explore and refine 
ideas and selecting appropriate 
visuals, and other information, to 
develop their work, taking account 
of the purpose.  

 A confident ability to manipulate 
materials, media and processes 
to communicate ideas and 
meanings.   

 Use primary and secondary 
sources with intent to inform the 
development of imaginative ideas 
for their work 
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 Produce design ideas, images 
and artefacts, interpreting the 
visual and tactile qualities of 
the original source or 
contextual references in order 
to express their intentions. 

 Independently produce images 
and artefacts, interpreting the 
visual and tactile qualities of the 
original source or contextual 
references, with control, in order 
to express their intentions. 

Strand 4 – Making – 
Final outcome 
To use a range of 
techniques and 
media, including 
painting  

 
To increase their 
proficiency in the 
handling of different 
materials 

By end of Key Stage 2 
Pupils should be taught 
to develop their 
techniques, including 
their control and their 
use of materials, with 
creativity, 
experimentation and an 
increasing awareness of 
different kinds of art, 
craft and design. 

  
  

 
  

Baseline criteria 
 
An ability to produce an 
image or model using a 
range of materials, 
mediums and 
processes. 

 independently select, pencils, 
brushes, fine or broad media and 
tools to effectively control a 
range of materials and 
techniques when creating their 
work 

 work spontaneously with 
drawing, painting and modelling 
materials experimenting with 
line, shape, tone, colour, texture, 
form and space 

 work responsibly with an 
awareness of personal safety 
and thoughtful respect when 
using materials, tools and 
equipment and moving around 
the studios 

 respond directly and 
spontaneously to artists and 
designers studied, 
enthusiastically and creatively 
exploring materials, processes 
and techniques. 

 knowledgeably develop their 
own practical skills through 
investigation and 
experimentation using a range 
of materials and techniques 
with increasing control and 
purpose 

 carefully explore the 
characteristics of each of the 
artistic elements with control to 
express personal intentions 
when making painted, printed, 
constructed and virtual 
artworks 

 work safely and as part of a 
team, with an understanding of 
process and the actions 
required to successfully follow 
each technique to improve and 
produce good quality 
outcomes 

 show how they can respond in 
a direct and iterative way to 
any artists and designers 
studied, making thoughtful use 
of their sketchbooks to test 
ideas that inform their making. 

 confidently extend their practical 
skills by using their sketchbook, 
virtual tools and other means to 
develop personal ideas and 
playfully explore creative 
approaches 

 extend their control of the artistic 
elements by adding further 
techniques, modifying scale, 
developing detail, the quality of 
finish or presentation 

 take a role or lead a group when 
organising complex activities and 
with attention to detail, avoiding 
mess and responsibly clearing 
away after practical activities 

  thoughtfully select materials and 
tools to support their additional 
creative actions in response to 
artworks they have selected in 
line with their taste and 
judgement 
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Year 8 

Working towards expected Standard 
 

Developing 

Working at expected standard 
 

Assured 

Working at greater depth within expected 
progress 
Extend 

Strand 1 - Observe and 
record 
 
to use a range of 
techniques to record their 
observations in 
sketchbooks, journals 
and other media as a 
basis for exploring their 
ideas 

An ability to record with increasing 
accuracy the skills necessary to interpret 
primary and secondary sources 

A creative ability to record detailed 
interpretations from primary and 
secondary sources 

An ability to record with considered / 
meaningful interpretation  from a variety of 
primary and secondary sources 

 With increasing accuracy draw 
elements from still life observation or 
secondary sources, and/or record 
through other media. 

 With increasing accuracy develop the 
translation of images into 2D and 3D 
forms. 

 To understand and explore the 
qualities and limitations of materials 
used to translate image, 

 to be able to confidently explore 
mediums and technologies 
appropriately 

 A creative ability to draw from still 
life observation or secondary 
sources, and/or record through other 
media. 

 With increasing accuracy, explore 
the development of the translation of 
3D image into 2D form and 2D 
image into 3D form 

 Explore and experiment with 
materials taking into consideration 
the qualities and limitations of use.  
Understanding the reasons behind 
their success. 

 To be able to independently select 
mediums and technologies 
appropriately 

 To draw from still life observation or 
secondary sources/media with purpose, 
imagination and creativity. 

 With accuracy, explore the development 
of the translation of 3D image into 2D 
form and 2D image into 3D form 

 Explore and experiment with materials 
taking into consideration the qualities 
and limitations of use.  Evaluating their 
effectiveness.  

 To be able to independently and 
effectively select mediums and 
technologies. 

Strand 2 – Analyse and 
evaluate 
 
Analyse and evaluate 
their own work and the 
work of others.   
 
Understand the context 
of the history of art, craft, 
design and architecture, 
including specific 
periods, movements and 
styles in order to 
strengthen the visual 
impact or applications of 
their work 

An ability to form an opinion with 
understanding in relation to visual images, 
art, craft, design, architecture and other 
students’ work; enabling progression of 
their own developing practice. 

A competent ability to evaluate and 
express an opinion about contextual 
images, art, craft, design, architecture 
and other students’ work; enabling 
progression of their own developing 
practice. 

An experienced ability to compare, evaluate 
and express an informed opinion about 
contextual images, art, craft, design, 
architecture and other students’ work; 
enabling progression of their own 
developing practice. 

 Clearly use descriptive and critical 
language when speaking and writing 
when analysing the work of others  

 With increasing accuracy use the 
specialist vocabulary and key words, to 
express views and interpretations, 
drawing on their understanding of Art 
History with regards to practitioners, 
themes and movements. 

 Use meaningful descriptive and 
critical language when speaking and 
writing when analysing the work of 
others  

 Use increased specialist 
vocabulary/terminology and 
technical language to express views 
and interpretations, drawing on their 
understanding of Art History with 
regards to practitioners, themes and 
movements. 

 Use descriptive and critical language, 
with accuracy, when speaking, writing 
and analysing the work of others.  

 Develop their research to identify new 
and innovative creative practice of their 
own. 

 Use extended specialist 
vocabulary/terminology and technical 
language to express views and 
interpretations, drawing on their 
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 Offer a personal evaluation when 
reviewing their own strengths, 
development and next steps. 

 With growing confidence display an 
ability to resolve creative problems and 
to inform their own work, and the work 
of others, through their knowledge of 
artists, craftsmen, designers and 
architects that have been studied and 
through their curricular experiences 

 Apply their experience of drawing, 
painting, printing, tactile and 
constructed processes/techniques, 
selecting suitable tools to enable them 
to design and make art works 
influenced by contextual history. 

 Show insightful evaluation when 
reviewing their own strengths, 
development and next steps. 

 Capacity to resolve creative 
problems and to inform their own 
work, and the work of others, 
through their knowledge of artists, 
craftsmen, designers and architects 
that have been studied and through 
their curricular experiences with 
increased confidence 

 Apply and explore their prior 
experiences of drawing, painting, 
printing, tactile and constructed 
processes/techniques, selecting 
suitable tools to enable them to 
design and make art works 
influenced by contextual history. 

understanding of Art History with 
regards to contextual references. 

 Show awareness of self-critical 
evaluation when reviewing their own 
strengths, development and next steps. 

 An accurate ability to resolve creative 
problems and to inform their own work, 
and the work of others, through their 
knowledge of artists, craftsmen, 
designers and architects that have been 
studied and through their curricular 
experiences 

 Apply, extend and refine their 
experience of drawing, painting, 
printing, tactile and constructed 
processes/techniques, selecting 
suitable tools to enable them to design 
and make art works influenced by 
contextual history. 

Strand 3 – Exploration 
& design development 
 
To use a range of 
techniques and media, 
including painting  

 
To increase their 
proficiency in the 
handling of different 
materials 

To explore a sequence of design steps in 
order to develop and improve ideas; to 
creatively inform their individual designs 
and planning for a proposed outcome.  

To knowledgeably explore a sequence 
of design steps in order to develop and 
improve ideas; to creatively inform their 
individual designs and planning for a 
proposed outcome.  

To purposefully explore a sequence of 
design steps in order to develop and 
improve ideas; to creatively inform their 
individual designs and planning for a 
proposed outcome.  

 Through focused research and 
observations, explore ideas and select 
visuals, and other information, to 
develop their work, taking account of 
the purpose.  

 An ability to manipulate a wider range 
of materials, media and processes – 
understanding their limitations, to 
communicate ideas and meanings.   

 Use primary and secondary sources to 
inform and develop imaginative ideas 
for their work 

 Produce a limited range of design 
ideas, images and artefacts, 
interpreting the visual and tactile 
qualities of the original source or 
contextual references in order to 
express their intentions. 

 Through extended research and 
observations, explore, experiment 
and refine ideas and selecting 
appropriate visuals, and other 
information, to develop their work, 
taking account of the purpose.  

 A confident ability taking creative 
risks, to manipulate materials, media 
and processes to communicate 
ideas and meanings.   

 Use primary and secondary sources 
with intent to inform the 
development of imaginative ideas 
for their work 

 Independently plan and model 
ideas, images, media and artefacts, 
interpreting with intent the visual and 
tactile qualities of the original source 
or contextual references, with 

 Purposefully pursue research and 
observations, explore, experiment and 
refine ideas and selecting appropriate 
visuals, and other information, to 
develop their work, taking account of 
the purpose.  

 An imaginative ability taking creative 
risks, to manipulate materials, media 
and processes to communicate ideas 
and meanings. Use primary and 
secondary sources with intent to inform 
the development of imaginative ideas 
for their work. 

 Independently plan and model ideas 
through exploiting the characteristics of 
design to review modify and evolve, 
images, media and artefacts, 
interpreting with intent the visual and 
tactile qualities of the original source or 
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control, in order to express their 
intentions. 

contextual references, with control, in 
order to express their intentions. 

Strand 4 – Making – 
Final outcome 

   

 develop their making skills by exploring 
and investigating the properties of a 
range materials in two and three 
dimensions to create work which 
realises their intentions 

 experiment with ways in which they 
can express line, shape, tone, colour, 
texture, form, space and explore 
compositions when using a variety of 
2D and 3D media and processes 

 sustain concentration working safely 
with control when using different tools 
and exploring materials for a purpose 

 apply technical understanding gained 
through the study of artists, 
craftspeople and designers to interpret 
and inform creative actions 

 independently improve their 
practical skills or understanding of 
the qualities of different materials 
and processes as they purposefully 
investigate and experiment for a 
purpose 

 successfully explore the expressive 
characteristics of different media, 
processes and techniques, in order 
to express personal ideas, 
communicate meaning and 
intentions 

 work safely and effectively to 
improve their skills with various tools 
to explore the characteristics of 
different 2D and 3D media when 
making work about social issues 

 create imaginative responses and 
representations of the real world in 
response to their study of artists, 
craftspeople and designers, 
remaining flexible to adapt and 
change the characteristics for a 
specific meaning. 

 confidently investigate and exploit the 
potential of new and unfamiliar 
materials, engaging in purposeful and 
open ended experimentation in which 
their ideas and purposes are clearly 
apparent 

 extend their practical and technical 
skills informed by their investigation of 
the descriptive and expressive qualities 
of line, shape, mark and texture using 
various materials 

 work confidently to improve their 
understanding of the properties of 
different materials and how they can be 
manipulated to communicate specific 
meaning 

 Exploit the unique characteristics of the 
work of the artists, designers or 
architects studied, in order to inform 
creative actions and the selection of 
processes and techniques. 
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Year 9  

Working towards expected Standard 
 

Developing 

Working at expected standard 
 

Assured 

Working at greater depth within expected 
progress 
Extend 

Strand 1 - Observe and 
record 
 
To use a range of 
techniques to record their 
observations in 
sketchbooks, journals 
and other media as a 
basis for exploring their 
ideas 

An imaginative/ risk taking approach to 
recording and interpreting images/ 
artefacts from primary and secondary 
sources 

An expressive ability to record and 
interpret images/artefacts  from primary 
and secondary sources 

An outstanding, considered and expressive 
approach to recording from 
images/artefacts from primary and 
secondary sources 

 To imaginatively draw from still life 
observation or secondary sources, 
and/or record through other media. 

 With improved accuracy, explore the 
development of the translation of 3D 
image into 2D form and 2D image into 
3D form 

 Explore and experiment with multi-
disciplinary materials taking into 
consideration the key qualities and 
limitations of their use.  Understanding 
the reasons behind their success  

 To be able to select mediums and 
technologies appropriately, with 
growing knowledge of their purpose. 

 To independently draw from still life 
observation or secondary 
sources/media with purpose, 
imagination and originality. 

 With precision, purposely explore 
the development of the translation of 
3D image into 2D form and 2D 
image into 3D form 

 Explore, refine and experiment with 
multi-disciplinary materials, including 
new technologies, taking into 
consideration the qualities and 
limitations of use.  Evaluating their 
effectiveness.  

 To be able to independently and 
effectively select mediums and 
technologies. 

 With effective precision draw from still 
life observation or secondary 
sources/media with purpose recording 
with an expressive approach and 
originality. 

 With effective precision, purposely 
explore the development of the 
translation of 3D image into 2D form 
and 2D image into 3D form 

 Exploit, refine and experiment with 
multi-disciplinary materials, including 
new technologies, taking into 
consideration the qualities and 
limitations of use.  Evaluating their 
effectiveness and modifying their use.  

 To be able to independently and 
effectively select multi-disciplinary 
materials, including new technologies 
modifying approach with accuracy. 

Strand 2 – Analyse and 
evaluate 
Analyse and evaluate 
their own work and the 
work of others.   
 
Understand the context 
of the history of art, craft, 
design and architecture, 
including specific 
periods, movements and 
styles in order to 
strengthen the visual 
impact or applications of 
their work 

A consistent ability to form an opinion with 
understanding in relation to visual images, 
art, craft, design, architecture and other 
students’ work; enabling progression of 
their own developing practice. 

An experienced ability to evaluate and 
express an opinion about contextual 
images, art, craft, design, architecture 
and other students’ work; enabling 
progression of their own developing 
practice. 

A proficient ability to compare, evaluate and 
express an informed opinion about 
contextual images, art, craft, design, 
architecture and other students’ work; 
enabling progression of their own 
developing practice. 

 Use descriptive and critical language 
when speaking and writing when 
analysing the work of others  

 An awareness of the ideas of artists 
and designers from other cultures and 
understanding the different social, 
moral, political and spiritual contexts. 

 Use increased specialist 
vocabulary/terminology and technical 
language to express views and 

 Use appropriate descriptive and 
critical language, with accuracy, 
when speaking, writing and 
analysing the work of others.  

 Research to identify new and 
innovative creative practice of their 
own. Looking at the ideas of artists 
and designers from other cultures 
and understanding the different 

 Use extended descriptive and critical 
language, with accuracy, when 
speaking, writing and analysing the 
work of others.  

 Extend their research to identify new 
and innovative creative practice of their 
own.  Interpreting the ideas of artists 
and designers from other cultures and 
understanding the different social, 
moral, political and spiritual contexts. 
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interpretations, drawing on their 
understanding of Art History with 
regards to practitioners, themes and 
movements. 

 Show insightful evaluation when 
reviewing their own strengths, 
development and next steps. 

 An ability to resolve creative problems 
and to inform their own work, and the 
work of others, through their 
knowledge of artists, craftsmen, 
designers and architects that have 
been studied and through their 
curricular experiences with increased 
confidence 

 Apply and explore their prior 
experiences of drawing, painting, 
printing, tactile and constructed 
processes/techniques, selecting 
suitable tools to enable them to design 
and make art works influenced by 
contextual history. 

social, moral, political and spiritual 
contexts. 

 Use perceptive specialist 
vocabulary/terminology and 
technical language to express views 
and interpretations, drawing on their 
understanding of Art History with 
regards to contextual references. 

 Show developing self-critical 
evaluation when reviewing their own 
strengths, development and next 
steps. 

 A proficient ability to resolve creative 
problems and to inform their own 
work, and the work of others, 
through their knowledge of artists, 
craftsmen, designers and architects 
that have been studied and through 
their curricular experiences 

 Apply, extend and refine their 
experience of drawing, painting, 
printing, tactile and constructed 
processes/techniques, selecting 
suitable tools to enable them to 
design and make art works 
influenced by contextual history. 

 Use comprehensive specialist 
vocabulary/terminology and technical 
language to express views and 
interpretations, drawing on their 
understanding of Art History with 
regards to contextual references. 

 Show self-critical evaluation when 
reviewing their own strengths, 
development and next steps. 

 A refined ability to resolve creative 
problems and to inform their own work, 
and the work of others, through their 
knowledge of artists, craftsmen, 
designers and architects that have been 
studied and through their curricular 
experiences 

 Purposefully and accurately, extend and 
refine their experience of drawing, 
painting, printing, tactile and 
constructed processes/techniques, 
selecting suitable tools to enable them 
to design and make art works 
influenced by contextual history. 

Strand 3 – Exploration 
& design development 
To use a range of 
techniques and media, 
including painting  

 
To increase their 
proficiency in the 
handling of different 
materials 

To competently explore a sequence of 
design steps in order to develop and 
improve ideas; to creatively inform their 
individual designs and planning for a 
proposed outcome.  

To independently explore a sequence of 
design steps in order to develop and 
improve ideas; to creatively inform their 
individual designs and planning for a 
proposed outcome.  
 

To expressively explore a sequence of 
design steps in order to develop and 
improve ideas; to creatively inform their 
individual designs and planning for a 
proposed outcome.  
 

 Through research and observations, 
explore, experiment and refine ideas 
and selecting appropriate visuals, 
and other information, to develop 
their work, taking account of the 
purpose.  

 A growing ability to take creative 
risk, to manipulate materials, media 
and processes to communicate 
ideas and meanings.  An ability to 
select primary and secondary sources 
to inform the development of 

 Thorough sustained diverse 
research and observations, 
explore, experiment and refine 
ideas and selecting appropriate 
visuals, and other information, to 
develop their work, taking 
account of the purpose.  

 An expressive ability taking 
creative risks, to manipulate 
materials, media and processes 
to communicate ideas and 
meanings. Use primary and 

 Thorough extensive diverse research 
and observations, explore, 
experiment and refine ideas and 
selecting appropriate visuals, and 
other information, to develop their 
work, exploring creative options.  

 An intuitive ability, taking creative 
risks to manipulate materials, media 
and processes to communicate ideas 
and meanings. Use primary and 
secondary sources with intent thinking 
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individual, imaginative ideas for their 
work 

 Effectively plan and model ideas, 
images, media and artefacts, 
interpreting with intent the visual 
and tactile qualities of the original 
source or contextual references, 
with control, in order to express 
their intentions. 

secondary sources with intent 
thinking visually and creatively to 
inform the development of 
imaginative ideas for their work.   

 Creatively plan and model 
original ideas through exploiting 
the characteristics of design 
ideas to review modify and evolve 
images, media and artefacts. 
Interpreting with intent the visual 
and tactile qualities of the original 
source or contextual references, 
with precision, in order to fully 
express their intentions. 

visually and analytical judgments to 
inform ideas for their work.   

 With effective precision, creatively 
plan and model unique ideas through 
exploiting the characteristics of 
design ideas to review modify and 
evolve images, media and artefacts. 
Interpreting with intent the visual and 
tactile qualities of the original source 
or contextual references, with 
precision, in order to fully express 
their intentions. 

Strand 4 – Making – 
Final outcome  

   

 develop their own practical skills by 
selecting, experimenting and using a 
range of materials and techniques to 
create work which realises their 
intentions 

 work with some independence, 
understanding of the artistic elements 
and study of artists work to inform the 
way they use materials as they create 
outcomes 

 improve their thoughtful selection and 
safe handling of different materials 
when drawing, painting, using 3D or 
tactile media and digital outcomes 

 use simple perspective to create 
images that illustrate the real world, 
solid form and space 

 understand how to cut, shape, 
mould, cast, construct and work a 
range of art, craft and design 
materials in two and three 
dimensions exploiting their 
properties to create work 

 demonstrate a confident and 
sensitive understanding of the of the 
artists studied with control of the 
artistic elements in the creation of 
effective and successful outcomes 

 work effectively and improve their 
proficiency in the safe handling of 
different materials when drawing, 
painting, using 3D and tactile media, 
lens or light based outcomes 

 understand and apply principles of 
perspective to create images that 
effectively represent the real world 
and visually illustrate their ideas. 

 experiment, explore, investigate, test, 
adapt and safely use a variety of 
materials, processes and techniques, 
imaginatively, expressively and 
creatively 

 refine the technical, creative and 
expressive skills informed by their study 
of artists and cultures to exploit the 
qualities of materials using all the 
artistic elements 

 take creative risks as they exploit the 
properties of 2D, 3D and tactile media, 
lens or light based media when 
developing ideas to realise their 
creative intentions 

 confidently apply principles of 1 and 2-
point perspective to create images that 
represent the real world and use 
dynamic perspective for dramatic effect 
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MUSIC  

 

Year 7  
Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Performance   Students are able to sing or perform with 
some awareness of others. 

 Students are able to sing or perform with 
a sense of the shape of the melody 

 Students can perform simple patterns/ 
melodies 

 Students are able to keep a steady 
pulse 

 Know how to find the note C on the 
keyboard and work out subsequent 
notes with support 

 Students are able to sing or perform simple 
parts using some expression 

 Students are able to perform both simple 
melodies and accompaniments 

 Students are able to perform music with 
others while maintaining their own parts with 
an awareness of how the different parts fit 
together 

 Know how to find the white notes on the 
keyboard 

 Students are able to perform with an 
awareness of their own contribution to the 
piece 

 Students are able to lead others during a 
performance  

 Students are able to take solo parts as 
well as provide rhythmic support 

 
 

Composition 

 
 

 Students are able to choose or create 
appropriate sounds in response to a 
given starting point  

 Students are able to choose and combine 
sounds within simple structures in a 
response to a given starting point 

 

 Students are able to improvise patterns 

 Students are able to combine sounds in layers 
with an awareness of the overall effect 

 Students are able to improvise as a part of a 
group performance  

 Students are able to compose using musical 
structures  

 Students can compose using stylistic features 
of a specific genre 

 

 Students are able to improvise and create 
melodic and rhythmic materials within a 
given structure  

 Students are able to combine a substantial 
range of the musical elements to develop 
their piece 

 Students are able to create music for a 
range of different occasions 

 Students can compose to reflect different 
moods 

Listening and 
Appraising  

 Students are able to recognise different 
moods in a piece of music  

 Students are able to recognise well 
defined changes in sound  

 Students are able to recognise repeated 
patterns 

 Students are able to represent sounds 
with symbols (not notation) 

 Students have basic understanding of the 
elements of music (Tempo, Dynamics, 
Texture, Pitch, Structure, 
Instrumentation.) 

 

 Students are able to recognise how the 
different elements of music are used within a 
piece of music  

 Students are able to compare and describe 
simple features of music  

 Students are able to use appropriate musical 
vocabulary 

 Students are able to use treble notation with 
support 

 Students are able to understand basic rhythm 
symbols with support 

 Students are able to analyse and compare 
music for different occasions using 
appropriate musical language 

 Students are able to evaluate how venue, 
occasion and purpose can affect the way 
music is created, performed and heard.  

 Students are able to use treble clef notation 
with some confidence 

 Students are able to understand basic 
rhythm symbols with some 
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Year 8 

Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Performance   Students are able to sing or perform 
simple parts with some awareness of 
others 

 Students are able to sing or perform with 
a sense of shape 

 Students can perform simple melodies 

 Students are able to keep a steady 
pulse throughout a performance 

 Know how to find the white notes on the 
keyboard 

 Students are able to sing or perform, 
reflecting the composers’ intentions. 

 Students are able to perform whilst taking 
either a lead or accompanying role. 

 Students are able to perform music with 
others while maintaining their own parts with 
an awareness of how the different parts fit 
together 

 Know how to find middle C on the keyboard 

 Students perform with expressive use of 
the elements of music 

 Students are able to lead, making 
adjustments while doing so, during a 
performance. 

 Students are able to take solo parts as 
well as provide rhythmic support in a 
variety of different styles. 

 

Composition   Students can compose short ideas with 
an attempt at developing their ideas. 

 Students can compose with a given 
starting point 

 Student can incorporate the elements of 
music into their composition 

 

 Students are able to improvise and create 
melodic and rhythmic materials within a given 
structure  

 Students have an understanding of how 
texture and layers work in combination with the 
other elements of music 

 Students can improvise with a given starting 
point and add some development  

 Students can use some musical devices when 
composing 

 Students can compose in a particular style or 
genre 

 

 Students are able to improvise and 
compose in different styles. 

 Students can expressively use the 
elements of music to enhance their work. 

 Students are able to create music for a 
range of different occasions 

 Students can adapt their music to create 
different moods 
 

Listening and 
appraising  
 
 
 
 

 Students are able to recognise how the 
different elements of music are used 
within a piece of music  

 Students can describe parts of a piece of 
music 

 Students are using musical vocabulary 

 Students can use treble and bass clef 
notation with support 

 

 Students can describe how most elements of 
music are used in a piece of music 

 Students can use musical vocabulary and 
know some symbols for dynamics 

 Students are able to use some treble and bass 
clef notation  

 Students understand rhythmic values 

 Students are able to analyse and compare 
music for different occasions using 
appropriate musical language 

 Students can make critical judgements 
about music in relation to its context. 

 Students are able to use treble and bass 
clef notation with confidence  

 Students understand most rhythmic values 
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Year 9 

Working towards expected Standard 
Developing Students … 
D1 D2 D3 

Working at expected standard 
Assured Students …. 
A1 A2 A3  

Working at greater depth within expected 
progress 
Extend Students …. 
E1 E2 E3  

Performance   Students are able to sing or perform 
simple parts in a selected musical genre 

 Students can sing or play with some 
awareness of the elements of music 

 Students have an awareness of others 

 Students know how to find the black 
keys on a keyboard 

 Students are able to sing or perform, 
reflecting on the style of music 

 Students can make some subtle adjustments 
whilst performing 

 Students are able to make a positive 
contribution to a group and be aware of how 
their/others’ parts fit together 

 Understand the workings of the keyboard 

 Students can perform with a sense of style 
and tradition 

 Students express their own ideas and 
feelings when performing 

 Students exploit the possibilities of their 
instrument or voice 

 Students are considerate to take into 
account their audience throughout the 
performance 

Composition   Students can compose with some 
development involved 

 Students can compose with a sense of 
mood 

 Student can incorporate the elements of 
music into their composition  

 Students can use some musical devices 
when composing 

 Students are able to improvise and create 
melodic and rhythmic materials coherently  

 Students can manipulate the elements of 
music when composing 

 Students can improvise and compose in 
different styles using melodic and harmonic 
devices. 

 Students can develop their ideas 

 Students can improvise and compose 
extended compositions with a sense of 
direction 

 The composition is harmonically, 
melodically and rhythmically interesting 

 Students can produce work in different 
styles and still contain individuality 

Listening and 
appraising  
 
 
 
 

 Students are to analyse a piece of music 
with support  

 Students can make some judgements 
about music but they lack clarity when 
justifying these ideas 

 Students use musical vocabulary when 
speaking and writing about music with 
support 

 Students can use treble and bass clef 
notation with support 

 Students are able to analyse a piece of music 

 Students can make some judgements about 
music  

 Students can compare and evaluate music 

 Students use musical vocabulary when 
speaking and writing about music 

 Students can use treble and bass clef notation 

 Students understand and discriminate 
between different genres and periods 

 Students can make critical judgements and 
justify their thoughts about music 

 Students can confidently use notation in all 
contexts 

 

 


